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AUKSTOSIOS MOKYKLOS 
INTERN ACIONALIZACI JOS 
PARAMETRAI I R KOKYBES 
VERTINIMAS 


PARAMETERS OF HIGHER SCHOOL 

INTERNATIONALIZATION 

AND QUALITY ASSESSMENT 


SANTRAUKA 

Straipsnyje aptariama aukstojo mokslo internacionalizacija, 
jos koncepcijos ir raiskos formos. Analizuojami aukstosios mo- 
kyklos internacionalizavimo budai ir priemones, aukstosios 
mokyklos internacionalizavimo motyvq jvairove. Keliamos 
aukstojo mokslo internacionalizacijos kokybes vertinimo pro- 
blemos, apzvelgiami aukstojo mokslo internacionalizacijos 
kokybes vertinimo budai. Remiantis aukstojo mokslo interna- 
cionalizacijos parametrais ir aukstojo mokslo kokybes vady- 
bos teorija ir praktika, siuloma taikyti tokiq aukstojo mokslo 
internacionalizacijos kokybes vertinimo metodologijq, kuri 
leistq tinkamai ir kvalifikuotai, pagal apibreztas internacio- 
nalizacijos kokybes dimensijas, kriterijus ir rodiklius, vertinti 
aukstosios mokyklos internacionalizacijos kokyb^ ir jos raidos 
tendencijas. 

PAGRINDINiy SAVOKy APIBREZIMAI 

• Aukstojo mokslo internacionalizacija - tarrptautiniq, tarpkul- 
turiniq ir/ar globaliq reiskiniq atsispindejimas aukstojo mokslo 
tiksluose, funkcijose (studijos, tyrimai, paslaugos) ir jo jgijimo 
procese. 

• Aukstojo mokslo internacionalizacijos kokybes vertinimas - in- 
formacijos rinkimas, sisteminimas ir analize apie tarptautiniq, 
tarpkulturiniq ir/ar globaliq reiskiniq integravimo j svarbiau- 
sius universiteto ar kolegijos procesus pagal nustatytus studi- 
jq internacionalizacijos parametrus atsizvelgiant j aukstosios 
mokyklos pletros ir vartotojq poreikiq tenkinimq. 

• Aukstojo mokslo internacionalizavimas institucijos lygmeny- 
je - tarptautiniq, tarpkulturiniq ir/ar globaliq reiskiniq integra- 
vimo j studijq procesq pagrindimo ir jgyvendinimo aukstojoje 
mokykloje budas. 

• Aukstosios mokyklos internacionalizacijos parametrai - uni- 
versiteto ar kolegijos duomenys apie tarptautiniq, tarpkulturi- 
niq ir/ar globaliq reiskiniq integravimq j universiteto ar kolegi- 
jos studijq programas, tyrimus ar teikiamas paslaugas, kuriais 
remiantis galima jvertinti pasiektq studijq internacionalizavi- 
mo lygj ir jo kokyb^. 

• Aukstosios mokyklos internacionalizavimo iniciatyvos - uni- 
versiteto ar kolegijos akademine (studijos, moksliniai tyrimai, 
akademiniai renginiai, parama akademinei bendruomenei ir 
pan.) veikla su tarptautiniq, tarpkulturiniq ir/ar globaliq reiski- 
niq dimensija. 


ABSTRACT 

The article presents the analysis of higher education interna- 
tionalization, its conceptions and forms of manifestation. It 
investigates the ways and means of higher education interna- 
tionalization, the diversity of higher school internationalizati- 
on motives, the issues of higher education internationalizati- 
on quality assessment, presenting an overview of assessment 
of higher education internationalization quality. On the basis 
of higher education internationalization parameters and qua- 
lity management theory and practice, it is proposed to apply 
such a methodology of higher education internationalization 
quality assessment which would allow assessing the quality 
of higher education internationalization and its developmen- 
tal tendencies in a proper and qualified way, according to the 
defined internationalization quality dimensions, criteria and 
indicators. 

DEFINITIONS OF KEYWORDS 

• Internationalization of Higher Education - reflection of inter- 
national, intercultural and/or global phenomena in the goals 
and functions of higher education (studies, research, services) 
and the process of acquisition of higher education. 

• Assessment of Higher Education Internationalization Quality - 
collection, systematization and analyses of information on 
integration of international, intercultural and/or global phe- 
nomena into the main processes at university or college, ac- 
cording to the set study parameters of higher school interna- 
tionalization, taking into account the requirements of higher 
school development and consumer demands. 

• Organizational Structures ofHigherSchool for Internationaliza- 
tion of institution - intellectual, financial, and material univer- 
sity and college resources and their management (planning, 
organization, motivation, control and etc.) with dimension of 
international, intercultural and/or global phenomena. 

• Parameters of Higher School Internationalization - university 
and college data about the integration of international, inter- 
cultural and/or global phenomena into university or college 
study programmes, research or provided services; this data is 
used as the basis for evaluation of the achieved level of study 
internationalization and its quality. 

• Initiatives of Higher School for Internationalization - univer- 
sity or college academic activity (studies, research, academic 
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• Aukstosios mokyklos organizacines strukturos institucijos inter- 
nacionalizacijai - universiteto ar kolegijos, kaip organizacijq, 
intelektniai, finansiniai, materialiniai istekliai irjqvadyba (pla- 
navimas, organizavimas, motyvavimas, kontrole ir pan.), su 
tarptautiniq, tarpkulturiniq ir/ar globaliq reiskiniq dimensija. 

• Aukstgjg mokyklg fransizine sutartis - dviejg aukstgjg moky- 
klg sutartis reguliuojanti ilgalaikj bendradarbiavimq, kai uz 
tam tikrq vienkartinj ir/arba pastovgatlygj vienai aukstajai mo- 
kyklai (fransizes gavejui) suteikiama teise tiksliai apibreztomis 
sqlygomis naudotis tam tikromis kitos aukstosios mokyklos 
(fransizes davejo) teisemis (jgyvendinti jos studijg programas, 
naudoti tos aukstosios mokyklos vardq, jos sukauptq patirtj ir 
pan.). 

• Studijg intemacionalizacijos dimensijos - aukstosios moky- 
klos veiklos sritys ir/ar tos veiklos rezultatai, svarbus tarptau- 
tinig, tarpkulturiniq ir/ar globaliq reiskiniq integravimui j stu- 
dijg procesq ir is esmes nulemiantys studento saviugdos ir jo 
jgyjamos kvalifikacijos kokybq. 

• Studijg intemacionalizacijos kriterijai - pozymiai, kuriais re- 
miantis nustatoma atskiros aukstojo mokslo jstaigos studijg 
intemacionalizacijos dimensijg (veiklos sriciq ir/ar veiklos re- 
zultatg) bukle. 

• Studijg intemacionalizacijos rodikliai - kiekybiniai arba 
kokybiniai duomenys, kuriais remiantis galima vertinti ir 
jvertinti studijg intemacionalizacijos buklq aukstojo mokslo 
institucijoje. 


(VADAS 

Visame pasaulyje spartejant integracijos ir globa lizaci- 
jos procesams, isauga mokslo ir studijg internacionali- 
zavimo poreikis, kinta aukstgjg mokyklg veiklos para- 
metrai. Tarptautinis Europos aukstojo mokslo erdves 
konkurencingumas, tarptautinis mobilumas ir aukstas 
universitetg bei kolegijg absolventg jsidarbinimo lygis 
bei sekminga integracija j tarptautin^ darbo rinkq (angl. 
employability) yra pagrindiniai Bolonijos proceso tikslai 
(Lourtie P., 2001). Pastarieji aukstosioms mokykloms ke- 
lia naujus tarptautinio bendradarbiavimo reikalavimus: 
didinti destytojg ir studentg mobilumq, socialinj ir aka- 
deminj atvirumq, diegti europietiskus metmenis studi- 
jg procese irtuo pagrindu sparciau internacionalizuoti 
studijas. 

Analizuojant aukstojo mokslo tarptautines dimen- 
sijas jvairiose tarptautinese sutartyse bei mokslineje 
literaturoje pastebeta, kad studijg ir mokslo internaci- 
onalizacijos koncepcija vis placiau pripazjstama, o in- 
ternacionalizavimo procesas tampa vis brandesnis. Tad 
aukstosioms mokykloms negalima atidelioti tarptauti- 
nig reiskinig dimensijg integravimo j savo veiklq bei jg 
kokybes vertinimo ir tobulinimo. Specifiniai studijg in- 
ternacionalizavimo procesai, proceduros ir programos 
(studentg ir destytojg mainai, jungtinig laipsnig (angl. 
Joint degree) ir dviejg laipsnig (angl. Double degree) stu- 
dijg programos, tarptautiniai tyrimai, kalbg mokymas 


events, support for academic community and etc.) with interna- 
tional, intercultural and/or global phenomena dimension. 

• Internationalization at Institutional Level - way of validation 
and implementation of integration of international, intercul- 
tural and/or global phenomena into the study process at higher 
school. 

• Franchise Agreement in Higher Education - agreement between 
two higher education institutions which regulates a long-term 
cooperation when one higher school (recipient of franchise) is 
conferred the right to use the rights of the other higher school 
(provider of franchise) for a certain remuneration received as a 
lump sum and/or permanent payment (to implement its study 
programmes, to use the name of the higher school, its accumu- 
lated experience, and etc.) 

• Dimensionsof Study Internationalization -areas of higher school 
activity and /or outcomes of this activity, important for integra- 
tion of international, intercultural and/or global phenomena 
into the study process, crucial for the quality of student's self- 
education and the acquired qualification. 

• Criteria of Study Internationalization - features used as the basis 
for identification of the state (activity areas and/or activity out- 
comes) of study internationalization dimensions at a separate 
higher education institution. 

• Indicators of Study Internationalization - quantitative or qualita- 
tive data used as the basis for assessment and evaluation of study 
internationalization state at a higher education institution. 


INTRODUCTION 

Rapidly increasing processes of integration and globalisa- 
tion in the world raise the demand for internationalization 
of science and studies, thus changing parameters of high- 
er education activity. International competitiveness of 
European higher education space, international mobility 
and high level of employability of university and college 
graduates and successful integration into the internation- 
al labour market are the main goals of Bologna process 
(Lourtie P., 2001). The latter raise new international coop- 
eration demands for higher schools: to increase teacher 
and student mobility, social and academic openness, to 
implement European dimensions in the study process 
and on this basis to internationalise studies more rapidly. 

Analysing international dimensions of higher educa- 
tion in various international agreements and scientific lit- 
erature, it has been noticed that the conception of study 
and science internationalization is being increasingly 
recognised, whereas the process of internationalization 
is becoming more mature. Thus higher schools cannot 
delay the integration of international phenomena dimen- 
sions into their activity and their quality assessment and 
development. Specific study internationalization proc- 
esses, procedures and programmes (student and teacher 
exchanges, Joint degree and Double degree study pro- 
grammes, international research, language teaching and 
etc.) have become a usual part of today's higher school 
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ir pan.) yra tap^ jprasta siuolaikiniq aukstqjq mokyklc| 
veiklos dalimi. Taciau teorines literaturos apie aukstojo 
mokslo internacionalizavimo analize rodo, kad apskritai 
paemus sistemine internacionalizavimo kokybes ste- 
besena ar jvertinimas yra ganetinai silpnas, o esamos 
kokybes uztikrinimo sistemos aukstajame moksle daz- 
nai neadekvacios internacionalizacijai. Tvirtinama, kad 
jprastos aukstojo mokslo kokybes uztikrinimo sistemos 
ir modeliai turi buti tobulinami pritaikant juos siuolai- 
kinems realijoms (Cheng Y. C., 2003). Siekiant jvertinti 
studijq internacionalizavimo process daznai atliekami 
tyrimai (MazzarolT., 1998; De Decker, F., 2003; Van Hoof 
H.B., Verbeeten M.I., 2005; Knight J. 2006) arba sukuria- 
mi ir pritaikomi specialus internacionalizavimo proceso 
kokybes vertinimo ir tobulinimo modeliai (OECD, 1 999). 
Vadinasi, iskyla internacionalizavimo proceso kokybes 
vertinimo problema: nera vieningos aukstojo mokslo 
internacionalizavimo sampratos, apibreztq jos kokybes 
vertinimo kriterijq ir aukstojo mokslo internacionalizaci- 
jos kokybes vertinimo sistemos kaip tokios. 

Aukstojo mokslo internacionalizavimas pasauliniu 
mastu socialiniuose moksluose nera nauja tema. Taciau 
teorines literaturos saltiniq paieska parade, kad si tema 
Lietuvoje, priesingai nei aukstojo mokslo kokybe, labai 
mazai tyrineta tiek teoriniu, tiek praktiniu poziuriu. Tad 
cia ir slypi sio straipsnio aktualumas, nes studijq in- 
ternacionalizavimo procesai (akademinis mobilumas, 
internacionalizuotos studijq dalykq programos, Joint 
degree ir Double degree studijq programos, tarptauti- 
niq moksliniq tyrimg projektai, internacionalizavimo 
pletros projektai ir 1. 1.) svarbus ir Lietuvos aukstosioms 
mokykloms. Vadinasi, tyrimo problema ta, kad sto- 
kojama aiskios aukstojo mokslo internacionalizacijos 
sampratos, neapibrezti svarbiausi aukstojo mokslo in- 
ternacionalizacijos parametrai, sudarantys prielaidas 
projektuoti aukstojo mokslo internacionalizavimo ko- 
kybes vertinimo modelius ir jais remiantis tobulinti viso 
aukstojo mokslo kokyb^. 

Sio straipsnio tyrimo objektas yra aukstosios 
mokyklos (kolegijos ir universiteto) internacionalizacija 
ir jos kokybes vertinimas. Straipsnio tiksias - pagrjsti 
aukstosios mokyklos internacionalizacijos parametrus ir 
jg kokybes vertinimo galimybes atsizvelgiant j siuolaiki- 
nes Europos aukstojo mokslo pletros tendencijas. Siam 
tikslui siekti keliami sie uzdaviniai : 

1. Pateikti aukstojo mokslo internacionalizacijos 
sampratq; 2. Aptarti aukstosios mokyklos iniciatyvas ir 
organizacines strukturas, reikalingas institucijos inter- 
nacionalizavimui; 3. Remiantis aukstojo mokslo kokybes 
vadybos teorija bei aukstqjq mokyklg, praktika pagrjsti 
galimus aukstosios mokyklos internacionalizacijos pa- 
rametrus (dimensijas, kriterijus ir rodiklius bei kokybes 
vertinimo budus). 


activity. However, the analysis of theoretical literature 
resources about higher education internationalization 
shows that, in general, systematic monitoring or evalua- 
tion of internationalization quality is rather weak, whereas 
the present quality assurance systems in higher educa- 
tion are often inadequate to internationalization. It has 
been asserted that the usual higher education quality as- 
surance systems and models should be improved adapt- 
ing them to today's realities (Cheng Y. C, 2003). Research 
is often performed to (Mazzarol T., 1998; De Decker, F., 
2003; Van Hoof H.B., Verbeeten M.I., 2005; Knight J. 2006) 
or special models of internationalization process quality 
assessment and improvement are created and adapted 
(OECD, 1999) to evaluate study internationalization proc- 
ess. In consequence, the process of internationalization 
encounters the issue of quality assessment: lack of unified 
concept of internationalization quality of higher educa- 
tion, defined quality criteria of it assessment and perfect 
higher education internationalization quality assessment 
system as such. 

Higher education internationalization in social sci- 
ences is not a new topic on the global scale. Yet theoreti- 
cal literature source analysis showed that this topic has 
been very little researched both theoretically and practi- 
cally in Lithuania, contrary to the term of higher educa- 
tion quality. Here lies the relevance of this article as 
study internationalization processes (academic mobility, 
internationalized study subject programmes, Joint degree 
and Doub/edegree study programmes, international scien- 
tific research projects, internationalization development 
projects, and etc.) are important for Lithuanian higher 
schools as well. Hence, research problem is that up to 
now the concept of higher education internationalization 
has not been clear; the major parameters of higher edu- 
cation internationalization are not defined, which creates 
assumptions for designing higher education internation- 
alization quality assessment models and on their basis de- 
veloping the quality of the whole higher education. 

Research object of this article is higher school (col- 
lege and university) internationalization and its quality as- 
sessment. The purpose of the article is to validate the pa- 
rameters of higher education internationalization and their 
quality assessment possibilities with respect to modern 
European higher education development tendencies. To 
achieve the purpose the following objectives were set: 

I.To present the concept of higher education interna- 
tionalization; 2. Discuss the initiatives and organizational 
structures of higher school for internationalization of the 
institution; 3. On the basis of the theory of higher educa- 
tion quality management and practice of higher schools 
to validate possible parameters of internationalization (di- 
mensions, criteria and indicators) and quality assessment 
methods. 
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Taikyti tyrimo metodai - tarptautiniq dokumen- 
tq, mokslines literaturos logine ir lyginamoji analize, 
projektavimas ir sisteminimas. 

1 

AUKSTOJO MOKSLO 

INTERNACIONALIZACIJOS KONCEPCIJOS, 
RAISKOS MODELIAI IRTIKSLAI 

Aptariant aukstojo mokslo tarptautinius rysius, anali- 
zuojant aukstojo mokslo tarptautines dimensijas jvai- 
riose tarptautinese sutartyse bei jvairiq saliq teorineje 
literaturoje vis dazniau vartojama internacionalizacijos 
sqvoka. Internacionalizavimo procesq turinys ir tikslai 
per pastaruosius 25 metus gerokai pakito, kai sustiprejo 
aukstojo mokslo internacionalizacijos fenomenas visa- 
me pasaulyje (Knight J., 2004; Campbell, C., Wende, M., 
2000).Taciau daugelio saliq aukstojo mokslo institucijo- 
se aukstojo mokslo internacionalizavimas tik prasideda. 
Ne isimtis ir Lietuva. Todel svarbu issiaiskinti, kaip inter- 
nacionalizacijos koncepcija yra suvokiama irtaikoma. 

Internacionalizacijos koncepcija per minetq laiko- 
tarpj patyre keletq raidos etapq: pirmiausia ji buvo suvo- 
kiama kaip institucinio lygmens veikla. Si samprata atsi- 
spindi Arum S. ir Water J. (1 992) pateiktame apibrezime, 
kuriame sakoma, kad internacionalizacija yra susijusi su 
"veiklos, programg ir paslaugg / vairove , kuri yra sudetine 
tarptautiniq studijg, tarptautinig studijg maing ir techni- 
nio bendradarbiavimo daiis" (p. 202). Knight J. (1994) j 
internacionalizacija siulo zvelgti kaip j procesq, kuris turi 
buti kompleksinis, nuoseklus ir nenutrukstamas institu- 
cinio lygmens reiskinys. Internacionalizacija laikomas 
„tarptautines ir tarpkulturines dimensijg integravimo j 
studijas, tyrimus ir institucijos paslaugg funkcijas proce- 
sas" (p. 7). Abu internacionalizacijos apibrezimus riboja 
institucinis lygmuo, nes juose akcentuojama institucijos 
veikla ir joje vykstantys procesai. Wende M. (1997) pa- 
teikia platesnq internacionalizacijos sampratq, kurioje 
iskeliama prielaida, kad internacionalizacija yra „bet ko- 
kios sistemines pastangos siekiantpadaryti aukstqjj moks- 
iq tokj, kad jis atitiktg reikaiavimus ir issukius, susijusius 
su visuomenig, ekonomikos ir darbo rinkg globalizacijos 
reikalavimais ir issukiais" (p. 18). Siame apibrezime tarp- 
tautine dimensija labiau pabreziama isorineje aplinkoje, 
nei pacioje aukstojo mokslo institucijoje. Todel veliau 
vel grjztama prie institucinio lygmens siulant tokiq in- 
ternacionalizacijos sqvokq, kurioje demesys sutelkiamas 
j studijq pokyciq procesus ir holistinj poziurj j instituci- 
jos vadybq. Soderqvist M. (2002) aukstojo mokslo insti- 
tucijos internacionalizacija apibrezia kaip „nacionatines 
aukstojo mokslo institucijos kaitos procesq j tarptautinq 
aukstojo mokslo institucijq, kur svarbiausia yra tarptau- 
tines dimensijos jtraukimas j visas institucines vadybos 


The following research methods were ap- 
plied: logic and comparative document, scientific litera- 
ture analysis, designing and systematization. 

1 

HIGHER EDUCATION 

INTERNATIONALIZATION CONCEPTIONS, 
MODELS OF EXPRESSION AND GOALS 

The concept of internationalization has been appearing 
increasing in the discussions about international rela- 
tions of higher education, analysis of higher education 
international dimensions in various international agree- 
ments and theoretical literature resources of various 
countries. Internationalization process content and goals 
have changed considerably during the past 25 years 
when higher education internationalization phenome- 
non was strengthened all over the world (Knight J., 2004; 
Campbell, C., Wende, M., 2000). Still in a number of higher 
education institutions in different countries higher edu- 
cation internationalization is at its outset. Lithuania is no 
exception. Therefore, it is important to clarify how inter- 
nationalization conception is perceived and applied. 

Internationalization conception has undergone sev- 
eral developmental stages during the last two decades: 
first, it was perceived as an institutional level activity. This 
concept is reflected in the definition, presented by Arum 
and Water (1992), which states that internationalization 
is related to a "variety of activities, programmes and serv- 
ices which is an international constituent of studies, interna- 
tional study exchanges and technical cooperation" (p. 202). 
Knight J. (1994) suggests viewing internationalization as 
a complex, consistent and continuous phenomenon at 
institutional level. Internationalization is considered to be 
“a process of integrating international and intercultural di- 
mensions into studies, research and functions of institution- 
al services" {p. 7). Both definitions of internationalization 
are limited by institutional level, as both emphasise insti- 
tutional activity and processes happening there. Wende 
M. (1 997) presents a broader concept of internationaliza- 
tion, which raises an assumption that internationalization 
is "any systemic efforts aiming at making higher education 
to meet the requirements and challenges related to the glo- 
balisation demands and challenges of societies, economics 
and labour markets" (p. 18). In this definition the interna- 
tional dimension is more highlighted in external environ- 
ment than at higher education institution itself. There- 
fore, later institutional level is again referred to by offering 
such a concept of internationalization where attention 
is focused on change processes in studies and holistic 
approach to institutional management. Soderqvist M. 
(2002) defines higher education institution international- 
ization as "a process of transition from national higher edu- 
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funkcijas, siekiant sustiprinti destymo ir studijavimo koky- 
bq bei pasiekti atitinkamas kompetencijas" (p. 29). Siame 
apibrezime nurodomos institucijos internacionalizavi- 
mo priezastys, todel jo negalima visais atvejais taikyti 
toms salims ir institucijoms, kurios internacionalizacijg 
suvokia placiau, o ne vien tik kaip studijg kokybes tobu- 
linimq ir kompetencijg pletrq. Knight (2003) nors ir ne- 
siulo universalaus internacionalizacijos apibrezimo, bet 
vis delto tvirtina, kad internacionalizacijos sqvoka turi 
buti palyginti bendra,jei jq siekiama pritaikyti daugeliui 
skirtingg salig, kulturg ir svietimo sistemg.Todel interna- 
cionalizacijq apibrezia kaip „tarptautines, tarpkulturines, 
globalios dimensijos integravimo j aukstojo mokslo tiks- 
lus, funkcijas irjo teikimo procesq" (Knight, J. 2003, p. 2). 
Svarbu tai, kad J. Knight sj apibrezimg laiko tinkamu tiek 
atskiros salies, tiek sektoriaus, tiek institucijos lygmeniui. 
Lyginant J. Knight (1 994) pateiktg ankstesn^ internacio- 
nalizacijos sqvokq ( „Aukstojo mokslo internacionalizacija 
yra tarptautines ir tarpkulturines dimensijos integravimo 
i studijas, tyrimus ir institucijos paslaugq funkcijas proce- 
sas") su pastargja matyti, kad vietoj aukstajam mokslui 
specif) nii| „studijq, mokslo ir institucijos paslaugq" sq- 
vokg, siulomos daug neapibreztesnes „tikslq, funkcijq 
ir aukstojo mokslo teikimo" sqvokos. Autore tvirtina, kad 
apibrezimas pirmiausia turi atitikti siuolaikines realijas, 
be to toks apibrezimas tinkamesnis lyginamosioms stu- 
dijoms.Visi cia mined apibrezimai nepriestarauja vienas 
kitam, bet vienas kitg papildo. Dabartiniame Bolonijos 
proceso etape kiekvienai Europos aukstajai mokyklai 
taip pat labai svarbi irWende (1997) pasiulyta internaci- 
onalizacijos sqvoka, kurioje nurodytas vienas is instituci- 
jos internacionalizavimo motyvg- gebejimas reaguoti j 
aplinkos pokycius, kurj kitaip dar butg galima pavadinti 
gebejimu buti konkurencinga institucija siuolaikinig 
aukstojo mokslo pletros tendencijg kontekste. 

Aukstojo mokslo internacionalizacijos fenomeno 
raiskg pasaulyje galima nusakyti trimis modeliais (Wen- 
de, M„ 1 999; Campbell, C., Wende, M„ 2000): 

• Aukstojo mokslo regionalizacija. Tai tarptautinio 
bendradarbiavimo tarp dviejg ar daugiau kaimyninig 
valstybig atvejai, pavyzdziui, bendradarbiavimas tarp 
Siaures Salig universitetg. Cia svarbesnis strukturinis 
bendradarbiavimas studijg ir administravimo lygmeny- 
se, siekiant, kad aukstojo mokslo sistemos labiau atitik- 
tg regionines darbo rinkos poreikius. Siuo atveju pleto- 
jamos bendros studijg programos, dalijamasi zmonig 
istekliais, aukstojo mokslo paslaugos koordinuojamos 
tarpusavy, taip pat neatmetama ir aukstgjg mokyklg 
susiliejimo ateityje galimybe del isaugusios globalios 
konkurencijos. 

• Aukstojo mokslo transnacionalizacija ir denacionali- 
zacija. Aukstojo mokslo transnacionalizavimas arba de- 
nacionalizavimas apima keletq procesg, sglygojancig ir 
kartu palengvinancig aukstojo mokslo sistemg ekspan- 


cation institution to international higher education institu- 
tion, where the involvement of international dimension into 
all aspects of institutional management is most important 
seeking to strengthen the quality of teaching and studying 
and to achieve the necessary competencies" (p. 29). This 
definition indicates the reasons of institution interna- 
tionalization; therefore, it cannot be applied in all cases 
in these countries or institutions which perceive interna- 
tionalization in a broader sense, not only as study quality 
improvement or development of competencies. Though 
Knight (2003) does not propose a universal definition of 
internationalization, but still she claims that internation- 
alization concept should be comparatively common if it 
is to be applied in a number of different countries, cul- 
tures and educational systems. Therefore, internationali- 
zation is defined as "integration of international, intercul- 
tural and global dimensions into higher education goals, 
functions and its provision process" (Knight, J. 2003, p. 2). It 
is important, according to J. Knight, that this definition is 
appropriate to different levels, i.e. separate national, sec- 
toral or institutional level. Comparing the former defini- 
tion of the concept of internationalization presented by 
J. Knight (1994) ( Internationalization of Higher Education 
is a process of integrating international and intercultural 
dimensions into studies, research and functions of institu- 
tional services) with the latter one it is obvious that in- 
stead of the concepts of “studies, research and services of 
institution", peculiar to higher education, more indefinite 
concepts of “goals, functions and higher education provi- 
sion" are proposed. The author claims that a definitions 
should, first of all, conform to modern reality; besides, 
such a definition is more suitable for comparative stud- 
ies. All the discussed definitions do not contradict but 
supplement each other. An internationalization concept, 
presented by Wende (1 997), is particularly important for 
every higher school in the present Bologna process stage 
as it indicates one of the motives of institution interna- 
tionalization - capability to react to the changes in the 
environment which can be called a capacity to be a com- 
petitive institution in the context of contemporary higher 
education development tendencies. 

The manifestation of higher education internation- 
alization phenomenon can be described by three mod- 
els (Wende, M., 1 999; Campbell, C., Wende, M., 2000): 

• Higher education regionalization. This means the 
cases of international cooperation between two or more 
neighbouring states, for instance, cooperation between 
the universities of the Northern countries. Here structural 
cooperation on the levels of studies and administration 
is more important aiming at better conformity of higher 
education system to regional labour market needs. In 
this case common study programmes are developed, 
human resources are shared, and higher education serv- 
ices are mutually coordinated; besides, the possibility of 
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sijq j kitas salis. Didejanti konkurencija, globalizacija ir 
mazejantis valstybinis aukstojo mokslo finansavimas di- 
dina aukstojo mokslo institucijg suinteresuotumq ples- 
ti veiklq uz savo valstybig sieng. Tokj tarptautinj verslq 
pletojancig universitetg daugiausia yra JAV, Kanadoje, 
Jungtineje Karalysteje, Australijoje ir Naujojoje Zelan- 
dijoje. Sie universitetai pritraukia ne tik daugyb^ uz 
studijas mokancig uzsienio salig studentg, bet taip pat 
steigia savo padalinius kitose salyse, sudarineja fransizi- 
nes sutartis ir 1. 1. Be to informacines ir komunikacines 
technologijos palengvina transnacionalinig distancinio 
mokymosi pobudzio studijg programg jgyvendinimg, 
todel aukstojo mokslo eksportas dideja ir virtualiajame 
valstybig sieng neribojamame pasaulyje. 

• Aukstojo mokslo institucine internacionalizacija. Ji 
apima tarptautinig reiskinig ar jg dimensijg jtraukimg j 
aukstosios mokyklos studijas, tyrimus ir paslaugas, pa- 
vyzdziui, studijg turinio internacionalizavimg, tarptauti- 
nj bendradarbiavimq ar studentg bei destytojg mainus. 
Toks internacionalizavimo procesas gali vykti dvisalio 
bendradarbiavimo ir mobilumo schemg pagrindu (t. y. 
apimti ir aukstojo mokslo regionalizacijos elementus) 
arba daugiasalio bendradarbiavimo pagrindu, kurj su- 
teikia jvairios ES programos, pvz., Socrates, Leonardo da 
Vinci ir 1. 1. 

Tiek tarpvyriausybinig (ES Mastrichto sutartis, Li- 
sabonos strategija), tarptautinig organizacijg (PPO 1 ) ir 
aukstgjg mokyklg susitarimg (Bolonijos proceso tarp- 
tautiniai dokumentai) poziuriu, tiek instituciniu poziu- 
riu matoma keletas internacionalizacijos tikslg. Vienas 
jg - ekonomine nauda, t. y. siandien nemazq reiksm^ 
aukstojo mokslo veiklai tarptautineje arenoje turi eko- 
nominiai tikslai. Pastarieji ryskiausiai atsispindi auks- 
tojo mokslo transnacionalizacijos ir denacionalizacijos 
modelyje, kur aukstojo mokslo studijos yra preke eks- 
portuojama j kitas salis fransizes pagrindu, steigiant 
filialus uzsienio salyse arba diegiant nuotolinig studijg 
formq, ir turi trumpalaikj ekonominj pobudj - padidinti 
atskiros institucijos pajamas. Isimtis butg tie atvejai, kai 
aukstojo mokslo eksportas (pavyzdziui, atvirieji Jungti- 
nes Karalystes universitetai - UK Open Universities) arba 
uzsienio salig studentg, mokancig uz studijas, pritrau- 
kimas tampa svarbiausiu aukstosios mokyklos pajamg 
saltiniu (Mazzarol T„ 1998; Campbell, C., Wende, M., 
2000). Aukstojo mokslo regionalizacijos ir institucines 
internacionalizacijos atveju institucijg ekonominiai 
tikslai turi perspektyvesnj pobudj, pavyzdziui, investuo- 
jant j tarptautinius rysius is jvairig tarptautinig projektg 
galima gauti ir ekonomines naudos. Bet didziausiq jg 
svarbg jzvelgiame kiekvienoje atskiroje valstybeje, pa- 


higher school merging because of the increased global 
competition in the future is also not discarded. 

• Higher education transnationalization and denation- 
alization. Higher education transnationalization or dena- 
tionalization includes some processes, which underlie and 
facilitate the expansion of higher education systems to 
other countries. The increasing competition, globalization 
and decreasing financing of higher education enhance the 
interest of higher education institutions to expand their ac- 
tivity beyond the boundaries of the national state. The ma- 
jority of such universities that develop international busi- 
ness are in the USA, Canada, the United Kingdom, Australia 
and New Zealand. These universities attract a multitude of 
tuition-fee paying students from foreign countries and 
also establish their subdivisions in other countries, make 
franchise agreements and etc. Besides, information and 
communication technologies facilitate the implementa- 
tion of transnational distance learning study programmes, 
therefore, the export of higher education also increases in 
the virtual world trespassing all boundaries. 

• Higher education internationalization at institutional 
level. It includes the involvement of international phenom- 
ena or their dimensions into the studies of higher school, 
research and services, for instance, study content inter- 
nationalization, international cooperation or student and 
teacher exchange. Such process of internationalization can 
proceed on the basis of bilateral cooperation and mobility 
schemes (i.e. also involve higher education regionalization 
elements) or multilateral cooperation basis provided by 
various EU programmes, e.g., Socrates, Leonardo da Vinci 
and etc. 

Several aims of internationalization can be traced 
from the point of view of the intergovernmental (EU 
Maastricht treaty, Lisbon strategy), international organiza- 
tions (WTO 1 ) and higher school agreements (international 
documents of Bologna process), as well as from the insti- 
tutional approach. One of them is economic benefit, i.e., 
today economic objectives have a considerable impact 
upon higher education activity on the international stage. 
They are most highlighted in the model of higher educa- 
tion transnationalization and denationalization, where 
higher education studies is a commodity exported to 
other countries by the way of franchise agreement, estab- 
lishing subsidiary companies in foreign countries or im- 
plementing distant education form, and has a short-term 
economic benefit - to increase the income of a separate 
institution. Exception would be the cases when higher ed- 
ucation exports (for instance, at UK Open Universities) or 
attraction of tuition paying students from abroad became 
the most important source of higher school income (Maz- 
zarol T., 1998; Campbell, C., Wende, M., 2000). In the case 


1 Pasaulines prekybos organizacijos (PPO) priimtas GATS (General 1 GATS (General Agreement on Trade in Services) accepted by 

Agreement on Trade in Services) susitarimas, kuriame svietimas taip the World Trade Organization where education is named as a trade 

pat jvardijamas kaip prekybos objektas. object. 
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vyzdziui, siekiant Europos pilieciq mobilumo ir jsidarbi- 
nimo, o tai susij^ su tarptautiniu Europos konkurencin- 
gumu placiqja ekonomine prasme. 

Kitas aukstojo mokslo internacionalizavimo tikslas - 
kokybe. Mokslininkq studijos (Wende M., 1999; Camp- 
bell C., Wende M., 2000; Campbell C., Rozsnyai C., 2002; 
Soderqvist M„ 2002; Knight J„ 1999, 2003, 2004, 2005) 
ir tarptautiniai susitarimai (Sorbonos deklaracija, 1998; 
Bolonijos deklaracija, 1999; Prahos komunikatas, 2001; 
Berlyno komunikatas, 2003; Bergeno komunikatas, 
2005) rodo, kad aukstojo mokslo internacionalizavimas 
siejamas su aukstojo mokslo kokybe. Visa tai slypi jsitiki- 
nime, kad tarptautinis bendradarbiavimas ir studentq, 
destytojq ir mokslininkq mainai is pavieniq faktq taps 
didziosios daugumos norma ir sudarys galimyb^ vie- 
niems is kitq mokytis, palyginti ir apibendrinti geriau- 
sias koncepcijas ir praktin^ patirtj, suvokti daugiakul- 
turin^ terp^, ismokti uzsienio kalbq ir 1. 1. Tikimasi, kad 
tarptautinis bendradarbiavimas ir mainai tures nemazq 
jtakq ne tik studijuojanciojo, bet ir institucijos bei auks- 
tojo mokslo sistemos kokybes procesams ir rezultatams. 
Todel daugelis tarptautiniq dokumentg, mokslinig stu- 
dijg internacionalizacijg laiko ne savitiksliu procesu, bet 
priemone kokybei aukstojo mokslo sistemoje uztikrinti 
pasitelkus institucijos tarptautinj socialinj ir akademinj 
bendradarbiavimq. Studijg internacionalizavimas tiesio- 
giai susij^s tiek su studento veikla, tiek su jo profesine 
karjera. Jis taip pat daro nemazq jtakq aukstosios moky- 
klos personalo veiklai, studijg procesui, studijg progra- 
mg studijg turiniui ir pacios institucijos veiklai. 

Kaip mineta, internacionalizacijos fenomenq ga- 
lima nusakyti trimis modeliais. Pastargjg santykis su 
kokybes vertinimu yra skirtingai suvokiamas ir kelia 
skirtingas problemas (Wende, M., 1999). Aukstojo 
mokslo institucijos internacionalizavimo atveju tikima- 
si, kad tarptautinig reiskinig dimensijos prisides prie 
aukstosios mokyklos veiklos kokybes ir konkurencin- 
gumo. Be to, sios dimensijos daugelyje salig tampa 
strukturiniais aukstojo mokslo sistemos pozymiais. 
Taciau siuo atveju susiduriama su tokiomis problemo- 
mis: 1) internacionalizavimas daugelyje aukstgjg mo- 
kyklg vis dar laikomas salutine, nezymia veikla; 2) pati 
internacionalizacijos kokybe netikrinama ir neverti- 
nama sistemiskai, kitais zodziais tariant, ryski koordi- 
nacijos tarp kokybes uztikrinimo agenturg ir aukstgjg 
mokyklg, internacionalizuojancig savo studijas, stoka; 
3) nera akivaizdaus rysio tarp kokybes ir tarptautinig 
aukstojo mokslo kvalifikacijg uztikrinimo, vadinasi, 
truksta kokybes uztikrinimo institucijg ir internaci- 
onalizacijos (ENIC/NARIC 2 ) agenturg veiklos koordi- 

2 European Network of Information Centres / National Academic Reco- 
gnition Information Centres (Europos nacionaliniij informacijos centrq 
tinklas / Nacionaliniij akademinio pripazinimo informacijos centrij 
tinklas) 


of higher education regionalization and institutional in- 
ternationalization, institution's economic objectives are of 
more perspective nature, for instance, investing into vari- 
ous international links from various international projects 
it is possible to obtain some economic benefit. However, 
the highest importance is viewed in every separate state, 
for instance, aiming at mobility and employability of Eu- 
ropean citizen; all this is related to international European 
competitiveness in the broad economic sense. 

Another aim of higher education internationalization 
is its quality. Researcher studies (Wende M., 1999; Camp- 
bell C, Wende M., 2000; Campbell C., Rozsnyai C., 2002; 
Soderqvist M., 2002; Knight J., 1999, 2003, 2004, 2005) and 
international treaties (Sorbonne declaration, 1998; Bolo- 
gna declaration, 1999; Prague Communique, 2001; Berlin 
Communique, 2003; Bergen Communique, 2005) indicate 
that higher education internationalization is related to 
the quality of higher education. All this is implied in the 
belief that international cooperation and student as well 
as teacher and researcher exchanges from single facts will 
become the norm of the majority and will create a pos- 
sibility to learn from each other, compare and generalise 
the best conceptions and practical expertise, perceive a 
multicultural medium, learn foreign languages and etc. It 
is believed that international cooperation and exchanges 
will have a considerable impact not only upon the learner, 
but also upon the quality of processes and outcomes of 
the institution and higher education system. Therefore, a 
number of international documents and scientific stud- 
ies consider internationalization to be not a self-directed 
process, but a means to ensure quality in higher education 
system, invoking international social and academic coop- 
eration of the institution. Study internationalization is di- 
rectly related to the student's activity and his professional 
career. It also exerts a considerable impact upon the activ- 
ity of higher school faculty (staff), study process, study pro- 
gramme curriculum and activity of the whole institution. 

As it was mentioned, internationalization phenom- 
enon can be described by three models. The relationship 
of these models with quality assessment is differently per- 
ceived and raises different problems (Wende, M., 1 999). In 
the case of higher education internationalization at institu- 
tional level it is believed that dimensions of international 
phenomena will contribute to the quality and competi- 
tiveness of higher school activity. Besides, these dimen- 
sions in a number of countries become structural features 
of the system of higher education. However, in this case 
the following problems are faced: 1 ) internationalization is 
still considered a secondary and inconsiderable activity in 
a number of higher schools; 2) internationalization quality 
itself is not inspected and not systematically assessed, in 
other words, there is lack of coordination between qual- 
ity assurance agencies and higher schools which interna- 
tionalize their studies; 3) there is no obvious link between 
quality and international higher education qualification 
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nacijos; 4) Europai budinga didele aukstojo mokslo 
sistemq ir studijg programg strukturg jvairove. Nors 
Europos salig aukstojo mokslo kokybes uztikrinimo 
sistemos paremtos tam tikrais bendrais principals, o 
jg vertinimui taikomi panasus vertinimo metodai, vis 
delto vertinamos aukstojo mokslo institucijos ir pro- 
gramos, yra labai skirtingos. Sie skirtumai apsunkina 
pastangasapibrezti bendruosius kokybes parametrus, 
siekiant objektyvesnio atskirg salig studijg programg 
palyginimo, kuris leistg pagerinti kvalifikacijg pripa- 
zinimo proceso skaidrumq. Papildomas veiksnys, del 
kurio tarptautinis kvalifikacijg palyginamumas daznai 
tampa problemiskas ir komplikuoja akademinig kva- 
lifikacijg pripazinimo procesg yra tai, kad daugelyje 
salig nera aiskiai nustatytg kokybes kriterijg ir stan- 
dartg ( Quality Procedures in European Higher Educati- 
on, 2003); 5) aukstasis mokslas is esmes yra vertina- 
mas atskirg salig kontekste, todel per mazai demesio 
skiriama jo tarptautinei dimensijai. | kokybes uztikri- 
nimo sistemas bei proceduras atitinkamai nejtraukia- 
mi studijg internacionalizavimo parametrai, tad jos 
buna nepakankamos. Pavyzdziui, Savickienes ir Puke- 
lio (2003) atliktas tyrimas parode, kad vertinant auks- 
tgsias mokyklas jvairiose salyse instituciniu lygmeniu 
j internacionalizavimg visai nekreipiama demesio, o 
vertinant studijg programg lygmeniu studijg kokybes 
vertinimo sistemose demesys studijg turinio interna- 
cionalizavimui skiriamas 6 salyse is 9. Tai rodo, jog ko- 
kybes uztikrinimo procedurose nevertinama interna- 
cionalizavimo jtaka svarbiausioms aukstojo mokslo ir 
studijg funkcijoms. Vienas svarbiausig 2005 m. ENQA 3 
parengtg ir Bergene per svietimo ministrg susitikimg 
priimtg Bolonijos proceso dokumentg - Kokybes Eu- 
ropos aukstojo mokslo erdveje uztikrinimo standartai 
ir gaires - tikslg yra europines kokybes uztikrinimo 
dimensijos jgyvendinimas, kuris padetg sustiprinti 
Europos aukstojo mokslo erdves patrauklumg. Taciau 
ne viename parengtame vidinio ir isorinio kokybes 
uztikrinimo standarte ir tuos standartus paaiskinan- 
ciose gairese apie aukstojo mokslo internacionaliza- 
vimo procesg kokybes vertinimg atskirai nekalbama. 
O tarptautines dimensijos, kaip svarbaus komponen- 
to, jtraukimas j bendrgjg institucijos studijg kokybes 
vertinimo sistemg yra grindziamas prielaida, jog tarp- 
tautine dimensija turetg buti siuolaikines aukstosios 
mokyklos vizijos sudedamoji dalis, jos svarbi funkcija, 
todel kokybes vertinimo proceduros turi vertinti ir 
internacionalizacijg. 


assurance, that is, there is a shortage of quality assur- 
ance institutions and coordination of internationalization 
(ENIC/NARIC 2 ) agency activities; 4) Europe is characteristic 
of a great diversity of higher education systems and study 
programme structures. Although higher education qual- 
ity assurance systems in the European countries are based 
on certain common principles, and their assessment is 
performed by applying similar common methods, still the 
assessed higher education institutions and programmes 
are rather different. These differences complicate the 
task to define common quality parameters, seeking for a 
more objective comparison of study programmes in dif- 
ferent countries and on this basis to improve qualifica- 
tion recognition transparency. Additional factor which 
often causes international qualification comparability to 
become a challenge and complicates academic qualifi- 
cation recognition process is lack of clear quality criteria 
and standards in many countries (Quality Procedures in 
European Higher Education, 2003); 5) higher education 
is essentially assessed in the context of separate coun- 
tries, therefore, too little attention is devoted to its inter- 
nationalization dimension. Study internationalization 
parameters are usually not included in quality assurance 
systems and procedures; consequently, they are insuffi- 
cient. For instance, the research performed by Savickiene 
and Pukelis (2003) found that assessing higher schools 
in various countries at the institutional level internation- 
alization was disregarded at all, whereas assessing them 
at the programme level study content internationalization 
was addressed in study quality assessment systems in 6 
countries out of 9. This shows that quality assurance pro- 
cedures do not estimate the impact of internationaliza- 
tion upon the main higher education and study functions. 
One of the key objectives of Bologna process documents 
designed by ENQA 3 in 2005 and affirmed in Bergen dur- 
ing the meeting of the ministers of Education - Quality 
assurance standards and guidelines in European higher edu- 
cation space - is the implementation of European quality 
assurance dimension which could help to strengthen the 
attractiveness of European higher education space. How- 
ever, no one of the designed internal and external quality 
assurance standards and standard explanatory guidelines 
address quality assurance processes of higher education 
internationalization separately. Whereas the involvement 
of international dimension as an important dimension 
into common institutional study quality assessment sys- 
tem is based on a premise that international dimension 
should be a constituent part of contemporary higher 
education vision, its important function; therefore, quality 
assessment procedures should assess internationalization 
as well. 


2 European Network of Information Centres / National Academic Reco- 

3 European Network for Quality Assurance in Higher Education (Europi- gnition Information Centres 

nis aukstojo mokslo kokybes uztikrinimo tinklas) 3 European Network for Quality Assurance in Higher Education 
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AUKSTOSIOS MOKYKLOS 

INTERN ACION AUZAVIMO INICIATYVOS 

IR ORGANIZACINES STRUKT0ROS 

Arum, Water (1992), Wende (1997), Soderqvist (2002), 
Knight (1994, 2003, 2004) pateiktas internacionaliza- 
cijos sqvokq aiskinimas rodo, kad egzistuoja ne viena 
internacionalizacijos interpretacija ir jos apibrezimas. 
Taciau net ir nesant universalios internacionalizavimo 
sampratos, internacionalizavimas privalo tureti savo pa- 
rametrus, kurie butq diegiami aukstosiose mokyklose 
ir pagal kuriuos butq vertinama internacionalizavimo 
kokybe. 

Pastaruoju metu aukstqjq mokyklq internaciona- 
lizavimo procesas apima ne tik studentg ir personalo 
mobilumo, bet ir studijq programq bei moksliniqtyrimq 
internacionalizavimo Be to, daugelyje aukstojo mokslo 
institucijq studijq ir mokslo internacionalizavimas tapo 
strateginiu uzdaviniu. Kita vertus, norint uztikrinti, kad 
studijq internacionalizavimas netaptq nezymia veikla, jis 
turi jgyti pridetinq vertq ir buti geriau integruotas j auks- 
tosios mokyklos veiklq (Knight J., 1999). Is sqvokos inte- 
gracija aisku, kad tarptautine dimensija turi tapti pagrin- 
dine aukstojo mokslo institucijos akademines veiklos ir 
organizaciniq strukturq dalimi. Todel svarbu nustatyti 
kokios iniciatyvos ir kokios organizacines strukturos yra 
tinkamiausios tarptautines ir tarpkulturines dimensijos 
integracijai aukstojo mokslo institucijoje. 

Knight (1999, 2004), remdamasi jvairig aukstgjg 
mokyklg patirtimi, pateikia tarptautines dimensijos in- 
tegravimo instituciniu lygmeniu strategijg 4 pavyzdzius, 
kuriuose galima isskirti du atskirus tipus: aukstosios 
mokyklos internacionalizavimo iniciatyvos ir aukstosios 
mokyklos organizacines strukturos institucijos internaci- 
onalizacijai. Tiek viena, tiek kita svarbios institucijos in- 
ternacionalizavimui. Nors aukstosios mokyklos interna- 
cionalizavimo iniciatyvos ir jos organizacines strukturos 
institucijos internacionalizacijai yra skirtingo pobudzio 
dalykai, taciau jie turi papildyti ir sustiprinti vienas kitq. 
Vadinasi, institucijos internacionalizavimo struktura su- 
daryta is dviejg elementg: internacionalizavimo iniciaty- 
vg ir organizacines strukturos internacionalizacijai, ir abu 
juos reikia jvertinti, kai siekiama nustatyti aukstosios 
mokyklos internacionalizacijos lygj bei kokyb^. 

Aukstosios mokyklos iniciatyvos institucijos inter- 
nacionalizacijai (1 lentele) apima tg veiklq, kuri is esmes 
laikoma akademine arba susijusia su studijomis, tyri- 

4 J. Knight terming startegija apibrezia kaip jvairaus pobudzio vei- 
klas, kuriij galima imtis internacionalizuojant institucijq. Autore pasi- 
renka siqsqvokqdel to, kad ji pirmiausia reiskia suplanuotus veiksmus. 
Taciau tai sukelia tam tikrq painiavq, nes strategijos sudetines dalys 
tapatinamos su visuma, todel siame straipsnyje strategijos sudeti- 
nems dalims pavadinti bus vartojamos aukstosios mokyklos iniciatyvq 
ir organizaciniq strukturg sqvokos. 


2 

INITIATIVES AND ORGANIZATIONAL 
STRUCTURES OF HIGHER SCHOOL 
INTERNATIONALIZATION 

Arum, Water (1992), Wende (1997), Soderqvist (2002), 
Knight (1994, 2003, 2004) presented explanation of 
internationalization concepts proves the existence of 
various interpretations and definitions of internation- 
alization. However, even if there is no universal inter- 
nationalization conception, internationalization should 
have its parameters which are implemented at higher 
schools and are used to assess internationalization 
quality. 

Recently the process of higher school international- 
ization has involved not only student and faculty (staff) 
mobility but also the internationalization of study pro- 
grammes and scientific research. Besides, in a number 
of higher education institutions study and research in- 
ternationalization has become a strategic objective. On 
the other hand, in order to protect study internationali- 
zation from becoming an insignificant activity, it should 
acquire added value and should be better integrated 
into the activity of higher school (Knight J., 1999). The 
concept of integration makes it clear that international 
dimension should become the main part of academic 
activity and organizational structure of higher school 
for internationalization. Therefore, it is important to 
identify the initiatives and organizational structures 
which are most suitable for the integration of interna- 
tional and intercultural dimensions at a higher educa- 
tion institution. 

Knight (1999, 2004), on the basis of experience of 
various higher schools, presents samples of strategies for 
the integration of international dimension at institution- 
al level 4 , which can be distinguished into two separate 
types: initiatives of higher school for internationalization 
and organizational structures of higher school for interna- 
tionalization. Both the types of strategies are important 
for internationalization at institutional level. Though ini- 
tiatives of higher school for internationalization and its 
organizational structures for internationalization at insti- 
tutional level are issues of different nature, they should 
supplement and facilitate each other. It is apparent that 
internationalization structure at institutional level is 
made up of two elements: internationalization initiative 
and organizational structures for internationalization, and 

4 J. Knight defines the term startegy as activities of various kinds, 
which can be undertaken while internationalising an ininstitution. 
The author chooses this concept because it means, first of all, planned 
actions. However, it creates a certain confusion as constituent parts 
of a strategy become identified with the wholeness, therefore, in this 
article constituent parts of a strategy will be named by terms „higher 
school initiatives" and „organizational structures". 
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mais, konsultavimu ir parama akademinei bendruome- both of them should be evaluated seeking to identify the 

nei aukstojoje mokykloje. Aukstosios mokyklos orga- level and quality of higher school internationalization. 

nizadnes strukturos institucijos internacionalizacijai (2 Higher school initiatives for internationalization at 

lentele) apima tam tikras veiklas, proceduras, sistemas institutional level are presented in Table 1; they include 

ir infrastrukturq, kurios visos palengvina tarptautines di- the activity which is considered academic or is related to 

mensijos aukstojoje mokykloje diegimq ir tq dimensijq studies, research, consultations and support for academ- 

sustiprina. 1 lenteleje isvardytos institucijos inidatyvos ic community at higher school. Organizational structures 

yra jos internacionalizacijos kriterijai (pozymiai), kurie of higher school for internationalization at institutional 

sudaro prielaidas gauti tikslius duomenis apie instituci- level (Table 2) includes certain activities, procedures, sys- 

jos internacionalizacijq ir vertinti pasiektq studijq inter- terns and infrastructure; all of them facilitate the imple- 

nacionalizacijos lygj bei jos kokyb^. mentation of international dimension at higher school 


1 lentele. Aukstosios mokyklos internacionalizavimo iniciatyvg dimensijos ir kriterijai (pozymiai) 
Table 1 . Dimensions and criteria (features) of internationalization initiatives of higher school 

INTERNACIONALIZAVIMO INICIATYVg DIMENSIJOS 
(VEIKLOS SRITYS) 

DIMENSIONS (AREAS OF ACTIVITY) OF INITIATIVES 

INTERNACIONALIZAVIMO INICIATYVIJ TIPAI ARBA KRITERIJAI (POZYMIAI) 
TYPES OR CRITERIA (FEATURES) OF INTERNATIONALIZATION INITIATIVES 

Akademines programos 

Studentg mainij programos/ Student exchange programmes 

Academic programmes 

Uzsienio kalbg studijos / Foreign language study 


Internacionalizuotos studijg dalykg programos / Internationalised curricula 


Temines studijos / Area of thematic studies 


Darbas ir studijos uzsienyje / Work/study abroad 


Atvykstantys uzsienio studentai / International students 


Destymo irstudijavimo procesai / Teaching/learning process 


Joint degree ir Double degree studijg programos / Joint and double degree programmes 


Tarpkulturinis ugdymas / Cross-cultural training 


Akademinio ir administracinio personalo mobilumo programos / Faculty/staff mobility programmes 


Vizituojantys destytojai ir mokslininkai / Visiting lecturers and scholars 


Akademinig programg ir kitg strategijg rysys / Link between academic programmes and other strategies 

Moksliniai tyrimai ir mokslininki) 

Teminig studijg ir tyrimg central / Area and theme centres 

bendradarbiavimas 

Research and scholarly collaboration 

Bendri tyrimg projektai / Joint research projects 

Tarptautines konferencijos ir seminarai / International conferences and seminars 


Paskelbti straipsniai ir moksliniai darbai / Published articles and papers 


Tarptautines mokslinig tyrimg sutartys / International research agreements 


Mokslininkg ir diplomantg maing programos / Research exchange programmes 

Tarptautiniai rysiai ir rysiai su jvairiomis 

Salies mastu: / Domestic: 

organizacijomis salies viduje 
External relations 

Bendradarbiavimas ir projektai su nevyriausybinemis organizacijomis, viesosiomis jstaigomis ir verslo kompanijomis 
Domestic and community-based partnerships with nongovernmental organization groups or public/private sector groups 


Paslaugosvisuomenei (pvz., uzsakomoji konsultacine veikla) irtarpkulturiniai projektai 
Community service and intercultural project work 


Tarptautiniu mastu: / Cross-border: 


Internacionalizavimo pletros projektai / International development assistance projects 


Uzsakomasis mokymas, tyrimai ir kitos paslaugos / Contract-based training and research programs and services 


Studijg programg rengimas ir eksportavimas (komerciniais ir nekomerciniais pagrindais) 
Cross-border delivery of education programs (commercial and non-commercial) 


Dalyvavimas tarptautiniuose organizacijg tinkluose ir asociacijose / International linkages, partnerships, and networks 


Absolventg kvalifikacijos tobulinimo (podiplominig studijg) programos uzsienio salyse / Alumni-abroad programs 

Laisvalaikis 

Studentg klubai ir asociacijos / Student clubs and associations 

Extracurricular 

activities 

Tarptautiniai kulturinio pobudzio aukstosios mokyklos renginiai / International and intercultural campus events 

Rysig palaikymo su bendruomenes kulturinemis ir etninemis grupemis programos 
Liaison with community-based cultural and ethnic groups 


Socialines, kulturines ir akademines paramos programos / Peer support groups and programs 


Saltiniai: Pritaikyta, remiantis Knight J. Internationalisation of Higher Education // Quality and Internationalisation in Higher Education, OECD, 1999. p. 24; Knight, J. Internationa- 
lization remodeled: definition, approaches, and rationales //Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15. 

Sources: Adapted from Knight J. Internationalization of Higher Education // Quality and Internationalization in Higher Education, OECD, 1999. p. 24; Knight, J. Internationalization 
remodelled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15. 
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Knight (2004) pabrezia, kad akademinig program g and strengthen this dimension. Institutional initiatives 

iniciatyvos (1 lentele) yra labiausiai susijusios su inter- enumerated in Table 1 are criteria (features) of its interna- 

nacionalizavimo veikla. Jos laikomos pradine instituci- tionalization, which create assumptions to obtain more 

jos internacionalizavimo priemone. Daugelis iniciatyvq, precise data about internationalization at institutional 

priskirtq siai kategorijai iliustruoja veiklq jvairov^, kuriq level and to assess the achieved study internationaliza- 

galima imtis siekiant integruoti tarptautin^/tarpkulturi- tion level and quality. 

n^/globaliq dimensijq j studijq programq turinj ir j studi- Knight (2004) emphasises that academic programme 

jq procesq tiek pirmosios, tiek antrosios, tiek treciosios initiatives (Table 1) are most related to internationaliza- 

pakopos studijose. Mokslinig tyrimg ir mokslininkg ben- tion activity. They are considered to be the initial means 

dradarbiavimo veiklos iniciatyvq kategorija apima tyri- of internationalization at institutional level. A number of 

mq, mokslinio bendradarbiavimo ir rezultatq sklaidos initiatives which belong to this category illustrate a vari- 

visumq, kur atsizvelgiama j tarptautin^, tarpkulturin^, ety of activities which can be undertaken aiming at inte- 

globaliq arba lyginamqjq dimensijq. Tarptautinig rysig ir gration of international/intercultural/global dimension 

rysig su ivairiomis organizacijomis salies viduje iniciaty- into study programme curriculum and study process in 

2 lentele. Aukstosios mokyklos organizacines strukturos internacionalizacijai 
Table 2. Organizational structures of higher school for internationalization 

ORGANIZACINig STRUKTORg 
DIMENSIJ0S (VEIKLOS SRITYS) 
DIMENSIONS OF ORGANIZATIONAL 
STRUCTURES 

ORGANIZACINig STRUKTURg INTERNACIONALIZAVIMO KRITERIJAI (P0ZYMIAI) 
CRITERIA (FEATURES) OF ORGANIZATIONAL STRUCTURES FOR INTERNATIONALIZATION 

Valdymas 

Governance 

Auksciausios institucijos vadovybes jsipareigojimai siekti savo institucijos internacionalizavimo 
Expressed commitment by senior leaders 


Aktyvus akademinio ir administracinio personalo dalyvavimas 
Active involvement of faculty and staff 


Aiskiai suformuluotos internacionalizavimo priezastys irtikslai 
Articulated rationale and goals for internationalization 


Tarptautines dimensijos konstatavimas institucijos vizijoje, planavime ir kituose veiklos dokumentuose 
Recognition of international dimension in institutional mission statements, planning, and policy documents 

Operatyvine veikla 
Operations 

Internacionalizacijos integravimas j visos institucijos ir jos padalinig veiklos planavimg, finansavimq ir kokybes monitoringo sistemq 
Integrated into institution-wide and department/college-level planning, budgeting, and quality review systems 


Tinkamg organizacinig strukturq sukurimas 
Appropriate organizational structures 


Formali ir neformali komunikacine sistema rysiams ir veiklai koordinuoti 
Systems (formal and informal) for communication, liaison, and coordination 


Pusiausvyros tarp internacionalizavimo proceso remimo ir vadybos centralizavimo bei decentralizavimo islaikymas 
Balance between centralized and decentralized promotion and management of internationalization 


Tinkama internacionalizacijai finansines paramos ir resursg paskirstymo sistema 
Adequate financial support and resource allocation systems 

Paslaugos 

Services 

Institucijos parama (studentqapgyvendinimas, konsultacijos, stipendijos irt. t.) 

Support from institution-wide service units, i.e., student housing, registrariat, fund-raising, alumni, information technology 


Akademine parama (kalbg mokymas, studijq programq pletra, bibliotekos ir 1. 1.) 

Involvement of academic support units, i.e., library, teaching and learning, curriculum development, faculty and staff training 


Parama atvykstantiems ir isvykstantiems studentams (karjeros projektavimo programos, konsultacijos, kulturinis ugdymas ir 1. 1.) 
Student support services for incoming and outgoing students, i.e., orientation programs, counselling, cross-cultural training, visa advice 

Zmogiskieji istekliai 
Human resources 

Personalo komplektavimo ir atrankos procedures, stiprinancios personalo kulturinq ir tarptautinq kompetencijas 
Recruitment and selection procedures that recognize international expertise 


Motyvacijos ir skatinimo sistema akademinio ir administracinio personalo indeliui j internacionalizavimo proceso sustiprinimg 
Reward and promotion policies to reinforce faculty and staff contributions 


Akademinio ir administracinio personalo profesines veiklos pletra 
Faculty and staff professional development activities 


Dalyvavimo tarptautiniuose projektuose ir mokslinese stazuotese remimas 
Support for international assignments and sabbaticals 


Saltiniai: Pritaikyta remiantis Knight J. Internationalisation of Higher Education // Quality and internationalisation in Higher Education, OECD, 1999. p. 24; Knight, J. Internationa- 
lization remodeled: definition, approaches, and rationales //Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15. 

Sources: Adapted from Knight J. Internationalization of Higher Education // Quality and internationalization in Higher Education, OECD, 1999. p. 24; Knight, J. Internationalization 
remodelled: definition, approaches, and rationales // Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 14-15. 
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vq kategorijoje aukstojo mokslo internacionalizavimo 
poziuriu, neapsiribojama tradiciniu aukstqjq mokyklq 
bendradarbiavimu. Aktualus tampa ir nacionaliniai pro- 
jektai kaip aukstqsias mokyklas paversti tarptautinio 
masto institucijomis, taip pat rysiai su verslo pasauliu, 
pavyzdziui, salyje veikianciq tarptautiniq verslo jmoniq 
atstovais, galinciais vertinti internacionalizuotq studijg 
kokyb^ ir teikti pasiulymus, kaip jas tobulinti. Si katego- 
rija taip pat svarbi jgyti gebejimams eksportuoti mokslo 
ir svietimo paslaugas j tarptautines rinkas. Kitaip tariant, 
aukstosios mokyklos isoriniq rysiq paradigma keiciasi 
is esmes - naudos siekiama ne imant, o duodant. Lais- 
valaikio veiktos iniciatyvu kategorija gali buti efektyvus 
budas internacionalizuoti visq akademines bendruome- 
nes studijq ir darbo aplinkq bei patirtj. 

Pateiktos aukstosios mokyklos organizacines struk- 
turos (2 lentele) parodo aukstosios mokyklos isskirtinu- 
mo ir jsipareigojimq remti tarptautines, tarpkulturines, 
globalios dimensijos jdiegimq j aukstosios mokyklos 
veiklq realumq. Cia svarbiausias vaidmuo tenka valdymo 
ir operatyvines veiklos kategorijoms, kuriose pabrezia- 
ma tarptautines dimensijos atsispindejimo aukstosios 
mokyklos vizijoje, strategijoje, intelektualinig, finansiniq 
ir kt. isteklig planavime ir pan. svarba. Nuo sig kategorijg 
priklauso tarptautines dimensijos institucionalizavimo 
sekme. Pavyzdziui, paslaugg ir intelektualinig isteklig or- 
ganizacines strukturos (2 lentele) yra glaudziausiai susi- 
jusios su tinkamiausiu studijg programg ir laisvalaikio (1 
lentele) internacionalizavimo tikslg ir uzdavinig jgyven- 
dinimu. Zinoma, tai nereiskia, kad kitokia veikla yra ne- 
reiksminga. Be to, negalima jvesti aiskig atskyrimg tarp 
skirtingg veiklg, t. y. jos nera viena nuo kitos izoliuotos. 
Pavyzdziui, akademinio personalo tarptautine moksli- 
ne veikla, be abejo, daro jtakg studijg dalykg turiniui, 
o procedures, kurias pasitelkus diegiami internaciona- 
lizavimo tikslai j visos institucijos ir jos padalinig veiklos 
planavimg, finansavimg ir kokybes stebesenos sistemas, 
be abejo, lemia, pavyzdziui, paramos atvykstantiems ir 
isvykstantiems studentams dydj ir kokyb^. 

Institucinio lygmens internacionalizavimo inicia- 
tyvas nera taip paprasta formuluoti ir diegti, nes inter- 
nacionalizavimas, pirmiausiai, yra dinamiskas procesas, 
kuris nera izoliuota veikla, antra, aukstojo mokslo ins- 
titucijg internacionalizavimo priezastys yra skirtingos, 
bet turi buti aiskios ir tikslios. Be to, aukstoji mokykla yra 
nevienalyte savo sudetimi: jg sudaro akademinis perso- 
nals, studentai, administracija, o jos veikla yra suintere- 
suotos ir kitos grupes, kurig kiekviena gali tureti savitg, 
galbut skirtingg poziurj j tai, kodel ir kokiu budu turetg 
buti internacionalizuota aukstoji mokykla. O tai gali sg- 
lygoti skirtingus internacionalizavimo tikslus ir priemo- 
nes, kurios pasirenkamos siems tikslams pasiekti. Vadi- 
nasi, institucijai labai svarbu sukaupti informacijg apie 
tiesioginius ir netiesioginius atskirg grupig motyvus.Tai 


undergraduate, graduate and tertiary level studies. The 
category of research and scholarly collaboration initiatives 
involves the entirety of research, scholarly collaboration 
and dissemination of research findings with respect to 
international, intercultural and global or comparative di- 
mension. In the category of initiatives of external relations 
with regard to higher education internationalization, 
the activities are not limited to traditional cooperation 
among higher schools. National projects how to trans- 
form higher schools into international level institutions 
have also become urgent as well as links with business 
world, for instance, representatives of international busi- 
ness enterprises working within the country who can as- 
sess the quality of internationalized studies and provide 
suggestions on how to improve them. This category is 
also important for the possibility to export the services 
of scholarly activities and education into international 
markets. In other words, the paradigm of higher school 
external relations change essentially - the benefit is ac- 
quired not by obtaining but by providing. The category of 
the initiative of extracurricular activities can be an essen- 
tial way of internalizing the environment of academic 
community studies and work and their experience. 

The presented organizational structures of higher 
schools (Table 2) indicate the tangibility of implementa- 
tion of higher school exceptionality and commitments 
to support international, intercultural and global dimen- 
sions into higher school activity. Here the most important 
role is played by governance and operations categories 
where the importance of reflecting international dimen- 
sion into higher school vision, strategy, planning of in- 
tellectual, financial and other resources is emphasised. 
These categories determine the success of institutionalis- 
ing international dimension. For instance, organizational 
structures of services and human resources (Table 2) are 
closely related to the most appropriate implementation 
of internationalization goals and objectives of academic 
programmes and extracurricular activities (Table 1). Of 
course, it does not mean that any other activity is insignif- 
icant. Besides, it is not possible to introduce clear distinc- 
tions between different activities, i.e. they are not isolat- 
ed from each other. For instance, international scientific 
research by academic faculty undoubtedly exerts impact 
upon study subject curriculum, whereas procedures that 
are invoked for the implementation of internationaliza- 
tion goals into the planning, financing and quality moni- 
toring of the whole institution and its departments pre- 
sumably determine, for instance, the amount and quality 
of support for incoming and outgoing students. 

It is not so simple to formulate and implement inter- 
nationalization initiatives at institutional level, as interna- 
tionalization, first of all, is a dynamic process, not an iso- 
lated activity; second, rationale of internationalization at 
higher education institution level is different, but should 
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glaudziai susij^ ir su kokybes vertinimo metodais. Kitaip 
tariant, aukstajai mokyklai svarbu isanalizuoti jvairiq 
akademines bendruomenes grupiq motyvq internaci- 
onalizuoti aukstqjq mokyklq heterogeniskumq ar ho- 
mogeniskumq bei jvertinti galimq tikslq konfliktq arba 
galimyb^ juos apjungti. 

Is 3 lenteles matome, kad svarbu atkreipti demesj 
j tai, kaip aukstosios mokyklos internacionalizavimas 
yra traktuojamas instituciniame lygyje. Knight (1999, 
2004) pateikia jvairii} aukstqjq mokyklq, kurios tik ke- 
tina arba jau emesi internacionalizuoti savo veiklq, po- 
ziurjj internacionalizacijq. Jei 1 ir 2 lentelese nurodoma 
kq reiketq daryti internacionalizuojant institucijq, tai 3 
lenteleje aiskinama, /code/ institucija turetq internacio- 
nalizuotis. Poziurio tipas nurodo skirtings internacio- 
nalizacijos svarbos suvokimq. Is veiklos motyvq matyti, 
kad dominuoti turetq tokia veikla ir tokios programos, 
kurios butq susijusios su aukstojoje mokykloje studijuo- 
janciais uzsienio saliq studentais, tarptautiniq dimensijq 
integravimu j studijq turinj ir pan. Rezultatq motyvuose 
isryskeja tai, kad institucijoje didziausia svarba turetq 
buti teikiama zmogiskajam veiksniui - akademinei ben- 
druomenei, t. y. studijuojantys uzsienio saliq studentai 
arba tarptautiniq dimensijg diegimas j studijg turinj ir 
pan. nera galutinis tikslas. Tai tik priemone siekti rezul- 
tatg, kurie teiks naudq visai akademinei bendruomenei 
ir aukstajai mokyklai. Priezasciq motyvai taip pat neri- 
bojami jvairaus pobudzio internacionalizavimo veikla ir 
procesais kaip galutiniu tikslu. Si motyvg grupe isryski- 
na tas problemas, kurias siekia spr^sti aukstoji mokykla, 
ir bendrqsias vertybes, kurios lemia aukstosios moky- 
klos internacionalizavimo tikslus - ekonomin^ naudq, 
aukstosios mokyklos tarptautinj pripazinimq, studijg 
kokybes gerinimq ar kt. Procesq motyvai apima auksto- 
sios mokyklos kaip organizacijos vadybos meistriskumo 
svarbq,t.y. gebejimqgreitai irlanksciai reaguotijsparciai 
kintanciq aplinkq, ir siekti kad nacionalineje ir tarptau- 
tineje aukstojo mokslo rinkoje universitetas ar kolegija 
neliktg periferine institucija. Etoso kurimo motyvai sie- 
jami su aukstosios mokyklos kaip organizacijos kulturos 
kurimu ir siekimu formuoti demokratiskg, tolerantiskg, 
internacionalin? atmosferq universitete ar kolegijoje. Is 
paslaugq eksporto motyvg paaiskeja, kiek aukstoji mo- 
kykla savo pastangas koncentruoja j uzsienio rinkg pri- 
traukimg. Svarbu jsisgmoninti, kad 3 lenteleje isvardyti 
motyvai vieni kitg nepaneigia, ir kitg poziurig neatmeta. 
Empirinig tyrimg pagrindu galima formuoti naujus mo- 
tyvus ar juos pletoti. 

Bolonijos proceso pagalba kuriant vieningq Euro- 
pos aukstojo mokslo erdv^, tiketina, kad tarp pagrindi- 
nig priezascig, sglygojancig aukstosios mokyklos stu- 
dijg internacionalizacijos poreikj, dominuoja Rezultatq 
ir Priezasciq sglygoti motyvai. Rezultatq motyvai susij^ 
su jgytomis studentg kompetencijomis, t. y. tikimasi, 


be clearly articulated. Besides, higher school is not homo- 
geneous in its composition: it consists of academic fac- 
ulty, students, administrative staff; other stakeholders are 
also interested in its activity and each can have a specific 
and different approach to why and how higher school 
should be internationalized. Consequently, this can de- 
termine different internationalization goals and meas- 
ures to achieve them; thus, it is important that institution 
stored information about direct and indirect motives of 
separate groups. This is also closely related to quality as- 
sessment methods. In other words, higher school should 
analyse the heterogeneity and homogeneity of the mo- 
tives of various academic community groups to interna- 
tionalize higher school and evaluate a possible conflict of 
goals or possibility to link them up. 

As illustrated in Table 3, it is important to take into ac- 
count the fact how higher school internationalization is 
treated at institutional level. Knight (1999, 2004) presents 
different approaches to internationalization expressed by 
various higher schools which intend or have already start- 
ed to internationalize their activity. Table 1 and Table 2 
summarise what should be done while internationalising 
an institution; Table 3 illustrates why institution should be 
internationalized. The type of approach indicates a differ- 
ent perception of the importance of internationalization. 
It is seen from the motives of the activity that the domi- 
nating role should be played by the activities and pro- 
grammes related to foreign students, studying at higher 
school, to the integration of international aspects into the 
study curricula, and etc. The outcomes motives empha- 
sise that human factor or academic community should 
receive most attention at the institution, whereas foreign 
students or implementation of international aspects into 
curricula is only a means to seek for the outcomes, benefi- 
cial to the whole academic community and higher school, 
but not an end in itself. The rationale motives are also not 
limited to internationalization activities of different na- 
ture and processes as the final goal.This group of motives 
highlights the problems that the school seeks to find solu- 
tions to and common values which determine the goals 
of higher school internationalization - economic ben- 
efit, international recognition of the higher school, study 
quality improvement or others. The motives of processes 
involve the importance of mastership in higher school 
organizational management, i.e. ability to react promptly 
and be flexible in the rapidly changing environment and 
to ensure that university or college does not become a 
peripheral institution in the national and international 
higher education market. Ethos creation motives are relat- 
ed to the development of higher school as organization 
culture and attempt to shape democratic, tolerant, inter- 
national atmosphere at university or college. Cross-border 
delivery of education motives make it clear how much the 
higher school concentrates its attempts to attract foreign 
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3 lentele. Aukstosios mokyklos akademines bendruomenes internacionalizavimo motyvai ir jg turinys 
Table 3. Motives of higher school academic community for internationalization and their content 

MOTYVAI/ 

MOTIVES 

M0TYVIJ TURINYS / DESCRIPTION OF MOTIVES 

Veiklos 

Activities 

Internacionalizacijos procesas apibreziamas kaip padedantis tobulinti studijg programg rengimg, pletoti studentg ir personalo mainus, institucijos tarptau- 
tinius rysius, projektus, steigti institucijos filialus uzsienio salyse 

Internationalization is described in terms of activities such as study abroad, curriculum and academic programmes, institutional linkages and networks, 
development projects, and branch campuses 

Rezultatai 

Outcomes 

Internacionalizavimo rezultatai padeda pletoti studentg kompetentingumg, didina institucijos tarptautinig sutarcig, partnerig ir projektg skaicig bei kokyb? 
Internationalization is presented in the form of desired outcomes such as student competencies, increased profile, more international agreements, and 
partners or projects 

Priezastys 

Rationales 

Internacionalizavimas apibreziamas kaip pirminis motyvas, skatinantis kokybes pletotg: akademiniai standartai, pajamg didejimas, kulturines jvairoves ir 
naujg studentg, destytojg, administracijos personalo jgudzig, zinig, poziurig ir vertybig ugdymas, t. y. kokybes pletote 

Internationalization is described with respect to the primary motivations or rationales driving it. This can include academic standards, income generation, 
cultural diversity, and student and staff development 

Procesai 

Process 

Internacionalizavimo procesais siekiama skatinti tarptautinig ir tarpkulturinig dimensijg diegimg j studijas, tyrimus ir institucijos teikiamas paslaugas soci- 
aliniams dalininkams 

Internationalization is considered to be a process where an international dimension is integrated into teaching, learning, and service functions of the 
institution 

Etoso kurimas 
Ethos 

Internacionalizavimas interpretuojamas kaip kulturines aplinkos arba kokybes kulturos aukstojoje mokykloje kurimo priemone, skatinanti tarptautinig ir 
tarpkulturinig iniciatyvg pletot? 

Internationalization is interpreted to be the creation of a culture or climate on campus that promotes and supports international/intercultural understanding 
and focuses on campus-based activities 

Paslaugg 

eksportas 

Abroad 

(cross-border) 

Internacionalizavimas laikomas aukstojo mokslo skverbimosi j kitas salis jvairiais budais (pavyzdziui, nuotolines studijos) arba jvairiomis sutartimis (pavyz- 
dziui, fransize, filialg steigimas) priemone 

Internationalization is seen as the cross-border delivery of education to other countries through a variety of delivery modes (face to face, distance, e-learning) 
and through different administrative arrangements (franchises, twinning, branch campuses, etc) 


Pritaikyta pagal: Knight J. Internationalisation of Higher Education //Quality and Internationalisation in Higher Education, OECD. 1999, p. 15; Knight, J. internationalization remo- 
deled: definition, approaches, and rationales //Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 20. 

According to: Knight J. internationalization of Higher Education // Quality and Internationalization in Higher Education, OECD. 1999, p. 15; Knight, J. Internationalization remodel- 
led: definition, approaches, and rationales// Journal of Studies in International Education. 2004, Vol. 8 No. 1, p. 20. 


kad studijq internacionalizavimas pades jgyti aukstojo 
mokslo institucijoje tokias kompetencijas, kurios leis ab- 
solventams buti konkurencingiems tarptautineje darbo 
rinkoje ir gebeti bendrauti tarpkulturineje aplinkoje. 
Priezasciq motyvai aktualus del tarptautiniu mastu pa- 
didejusios aukstqjq mokyklq konkurencijos, jie skatina 
pripazinti institucijos tarptautines reputacijos ir jvaiz- 
dzio svarbq. Nepaisant to, kad aukstojo mokslo instituci- 
jos visada konkuruodavo siekdamos aukstq akademiniq 
standartq, sustiprej^s aukstojo mokslo internacionali- 
zavimas kelia reikalavimus formuoti tarptautinj auks- 
tosios mokyklos jvaizdj, kad butq galima islikti stiprios 
konkurencijos sqlygomis (Knight J. 2004). Taigi vienas is 
pagrindiniq internacionalizavimo motyvg - suformuoti 
gerg tarptautinj aukstosios mokyklos, kaip kokybiskos 
institucijos, jvaizdj siekiant pritraukti ne tik geriausius 
salies, bet ir uzsienio mokslininkus bei studentus. Gali- 
me kelti prielaidg, kad auksti akademiniai kokybes stan- 
dartai, skirti tiek studentams, tiek destytojams, glaudziai 
susijg su institucijos jvaizdzio kurimu ir siekimu stiprinti 
savo patrauklumg ne tik salyje, bet ir tarptautiniu mastu. 


markets. It is important to realize that motives presented 
in Table 3 neither deny each other nor reject other ap- 
proaches. On the basis of empirical research it is possible 
to formulate new motives or develop them. 

Creating a common European higher education space 
fostered bythe Bologna process, the Outcomes and Ration- 
ales motives presumably dominate as the main reasons 
underlying the need for higher school study internationali- 
zation. The Outcomes motives are related to the acquired 
competencies, i.e. it is expected that study internationali- 
zation will help to acquire such competencies in the higher 
education institution which will allow higher school grad- 
uates to be competitive in the international labour market 
and to be able to communicate in cross-cultural environ- 
ment. The Rationale motives are important due to higher 
school competitiveness in the international scope which 
has increased considerably; these motives enhance the rec- 
ognition of international reputation of the institution and 
the importance of its image. In spite of the fact that higher 
education institutions have always competed seeking for 
high academic standards, the heightened higher educa- 
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Tad, galime daryti isvadq, kad internacionalizavimas ir 
kokybe yra glaudziai susij^ ir vienas nuo kito priklauso: 
viena vertus, internacionalizavimas skatina kokybes augi- 
mq, kita vertus, gera kokybe sqlygoja spartesnj institucijos 
internacionalizavimq. 

3 

AUKSTOSIOS MOKYKLOS 
INTERN ACION AUZAVIMO KOKYBES 
VERTINIMO METODAI, KRITERIJAI IR 
RODIKLIAI 

Nors aukstojo mokslo internacionalizavimo ir kokybes 
santykis gana sudetingas vis delta jzvelgiamos dvi 
tendencijos (Wende, M., 1999). Pirmoji - kokybes 
vertinimo internacionalizavimas - susijusi su pacicj 
kokybes uztikrinimo procedurq internacionaliza- 
vimu, atpazjstamu is glaudesnio kokybes uztikrinimo 
institucijg bendradarbiavimo su kitomis salimis ir 
apimanciu informacijos ir patirties mainus, uzsienio 
ekspertq jtraukimq j isorinio vertinimo procedures, ES 
projektus ir tarptautinius (INQAAHE 5 ) bei europinius 
(ENQA) tinklus ir pan. Antroji - internacionalizacijos 
kokybes vertinimas- apibudina pat] aukstosios mokyk- 
los internacionalizavimo procesq. Siuo atveju pastan- 
gos internacionalizavimo kokybei vertinti buvo deda- 
mos paciq aukstojo mokslo ar jg grupes institucijg ir jg 
asociacijg siekiant sukurti tinkamg metodikg aukstojo 
mokslo internacionalizavimo kokybei vertinti del 
isaugusio tarptautinio konkurencingumo, tarptautinio 
akademinio bei profesinio mobilumo ir pan. 

Egzistuoja keletas institucijg internacionalizavimo 
proceso kokybes vertinimo metodg. Vienas jg, vardija- 
mas kaip Veiklos kodeksai (angl. Codes of practice), yra 
taikomas studentg mainams. Jame paprastai nustatomi 
minimalus reikalavimai, kurie turi atsispindeti tarn tikro- 
je veikloje ir nurodomi atvejai arba veiksmai, kurig reike- 
tg vengti ( Code of Ethical Practice in the Provision of Edu- 
cation to International Students by Australian Universities, 
2005; Ethics Programme - Ethical Practice in International 
Exchange, 2004; Recruitment and Support of International 
Students in the United Kingdom Higher Education, 2000). 
Kitas metodas, pavadintas Savianalize (angl. Self-evalu- 
ation) - priemone padedanti institucijai jvertinti savo 
internacionalizavimo bukl^ ir pasiekimus - studentg bei 
personalo mainus, studijg dalykg, Joint degree studijas, 
organizacin^ strukturg ir paslaugas. Tai gali buti plates- 
nio kokybes vertinimo proceso sudedamoji dalis, galinti 
jtraukti ir isorinius vertintojus. Tokioms iniciatyvoms 


5 International Network of Quality Assurance Agencies in Higher Edu- 
cation (Tarptautinis aukstojo mokslo kokybes uztikrinimo agenturrj 
tinklas) 


tion internationalization sets requirements to form an in- 
ternational higher school image that ensures the survival 
of the institution under the conditions of strong competi- 
tion (Knight J. 2004). Thus one of the key motives of inter- 
nationalization is to shape a good image of the school - as 
an international high quality higher school, seeking to at- 
tract not only the best national but also foreign scholars 
and students. It is possible to assume that high academic 
quality standards set for students and teachers are closely 
related to the designing of institutional image and pursuit 
to strengthen the attractiveness of the institution not only 
on the national but also on international level.The conclu- 
sion can be drawn that internationalization and quality are 
closely related and mutually dependent: on the one hand, 
internationalization enhances the growth of quality; on the 
other hand, good quality causes a more rapid internationali- 
zation of the institution. 


3 

METHODS, CRITERIA AND INDICATORS OF 
HIGHER SCHOOL INTERNATIONALIZATION 
QUALITY ASSESSMENT 

Though the linkage between higher education interna- 
tionalization and quality is rather complicated; still two 
tendencies can be seen (Wende, M., 1999): the first - in- 
ternationalization of quality assessment - is related to 
internationalization of quality assurance procedures, 
identifiable from closer cooperation among quality as- 
surance institutions and other partners, including ex- 
change of information and experience, involvement of 
foreign experts in external assessment procedures, EU 
projects and international (INQAAHE 5 ) as well as Euro- 
pean (ENQA) networks, and etc. The second - assessment 
of internationalization quality -describes the very process 
of higher school internationalization. In this case endeav- 
ours to assess international quality are made by higher 
education institution or a group of institutions and their 
associations aiming at creating a proper methodology to 
assess higher education internationalization quality with 
regard to the increased international competitiveness, in- 
ternational academic and professional mobility, and etc. 

Several methods are used to assess internationaliza- 
tion process quality at institutional level. One of them, 
named Code of practice, is applied for student exchange. 
It usually determines minimal requirements which should 
be reflected in a certain activity and indicates cases or ac- 
tions that should be avoided (Code of Ethical Practice in 
the Provision of Education to International Students by 
Australian Universities, 2005; Ethics Programme - Ethi- 
cal Practice in International Exchange, 2004; Recruitment 

5 International Network of Quality Assurance Agencies in Higher 
Education 


Inga JUKNYTE-PETREIKIENE 

AUKSTOSIOS MOKYKLOS INTERNACIONALIZACIJOS PARAMETRAI IR KOKYBES VERTINIMAS • PARAMETERS OF HIGHER SCHOOL INTERNATIONALIZATION AND QUALITY ASSESSMENT 


107 


galima priskirti OECD 6 , IMHE 7 ir ACA 8 sukurtq /nfemac/o- 
nalizacijos kokybes apzvalgos procesq (angl. The Interna- 
tionalization Quality Review Process) (toliau - IQRP), ku- 
rio tikslas - suteikti institucijai metodin^ pagalbq savo 
internacionalizavimo veiklai, procesams ir rezultatams 
jvertinti. 

Kaip zinoma, aukstojo mokslo kokybe gali buti 
vertinama, uztikrinama ir tobulinama vadovaujantis 
jvairiais metodais, atsizvelgiant j vyraujanciq kokybes 
vadybos paradigm^. Pastaruoju metu vyrauja instituci- 
jos vidaus ir isores klientq poreikiq tenkinimo kokybes 
paradigma, kuri dar kitaip vadinama visuotines kokybes 
vadybos filosofija (Ho S. K., Wearn K., 1996; Kwan P.Y.K., 
1 996; Weller L.D., 1 996; Roffe I. M„ 1 998; Crawford L.E.D., 
Shutler P., 1 999; Helms M. M., Williams A. B., Nixon J. C., 
2001 ; Siugzdiene E., 2001 ; Adomaitiene R., Ruzevicius J., 
2002; Zekeviciene A., 2003; Cheng Y. C., 2003; Juodaityte 
A., 2004). Joje iskeliama aukstojo mokslo vartotojq nuo- 
moniq ir institucijai aktualios veiklos vertinimo tyrimq 
svarba.Todel neretai institucijos ar atskiri mokslininkai, 
vertindami specifmiq aukstojo mokslo internacionali- 
zavimo procesq kokyb^, remiasi svarbiausiq vartotojq- 
studentq nuomoniq ir vertinimq tyrimais. Cia placiau 
aptarsime dviejq pobudziq tyrimus, siejamus su auksto- 
jo mokslo internacionalizavimo procesais: 

1. Tiriami svarbiausi veiksniai, sglygojantys tarp- 
tautinj aukstojo mokslo institucijos patrauklumq. Jie 
sietini su institucijos vadybos strategijg tobulinimu ir 
institucijos tarptautinio konkurencingumo ir patrauklu- 
mo siekimu. Aiskinamasi, kokig veiksnig kokybe turetg 
buti tobulinama labiausiai. Pavyzdziui, Mazzarol (1998), 
analizuodamas teorin^ literature ir tirdamas giluminius 
interviu, isskyre 17 veiksnig, sglygojancig tarptautin^ 
aukstojo mokslo institucijos sekm^ ir jos patrauklumg 
studentams (buvo apklausta 315 institucijg, faktorines 
analizes metodu nustatyti didziausig sekm^ pritraukiant 
uzsienio studentus sglygojantys veiksniai). Svarbiausi is 
jg: a) gera institucijos, kaip kokybiskos aukstosios moky- 
klos (angl. Reputation for Quality), reputacija; b) perso- 
nal kvalifikacijos kokybe bei kompetentingumas (angl. 
Quality and expertise of staff). 

Knight (2005) IAU 9 uzsakymu atliktas tyrimas, 
kurio metu buvo apklaustos 526 aukstosios mokyklos, 
95 salyse parade, kad svarbiausias studijg ir mokslo 
internacionalizavimo motyvas yra konkurencingumas 
(28 proc.), o didziausia nauda - internacionalizuota aka- 
demine bendruomene (22 proc.) ir studijg kokybe (21 
proc.); 

6 Organisation for Economic Co-operation and Development (Tarptau- 
tine ekonominio bendradarbiavimo ir pletros organizacija) 

7 Institutional Management in Higher Education (Aukstojo mokslo ins- 
titucines vadybos organizacija) 

8 Academic Co-operation Association (Akademinio bendradarbiavimo 
asociacija) 

9 The International Association of Universities (Tarptautine Universite- 
tq Asociacija) 


and Support of International Students in the United King- 
dom Higher Education, 2000). Another method, called 
Self-evaluation , is a means used to help institution to 
self-evaluate its state of internationalization and achieve- 
ments in this area - student and faculty exchange, study 
subjects, Joint degree studies, organizational structure 
and services. It can be a constituent of a broader quality 
assessment process which can also involve external eval- 
uators. Such initiatives can be attributed to The Interna- 
tionalization Quality Review Process (hereinafter - IQRP), 
created by OECD 6 , IMHE 7 and ACA 8 with the aim to pro- 
vide methodological help to the institution in evaluating 
its internationalization activity, processes and outcomes. 

It is common knowledge that higher education 
quality can be assessed, assured and developed by vari- 
ous methods with regard to the prevailing quality man- 
agement paradigm. In the recent prevailing paradigm, 
the quality of meeting internal and external customer 
needs is assessed at the institution level; it is otherwise 
called total quality management philosophy (Ho S. 
K„ Wearn K„ 1996; Kwan P.Y.K., 1996; Weller L.D., 1996; 
Roffe I. M., 1 998; Crawford L.E.D., Shutler P., 1 999; Helms 
M. M., Williams A. B., Nixon J. C., 2001; Siugzdiene E., 
2001; Adomaitiene R., Ruzevicius J., 2002; Zekeviciene 
A., 2003; Cheng Y. C., 2003; Juodaityte A., 2004), which 
places importance on higher education user opinions 
and assessment of research on activity important to the 
institution. Therefore, institutions or individual research- 
ers often base the assessment of the quality of specific 
higher education internationalization processes on the 
research into the attitude and ratings provided by the 
most important users -students. Further, the research of 
two kinds will be discussed in relation to higher educa- 
tion internationalization processes: 

1. The most important factors underlying interna- 
tional attractiveness of higher education institution are 
researched. They pertain to the improvement of manage- 
ment strategies of the institution and striving for interna- 
tional competitiveness and attractiveness of the institution. 
For instance, Mazzarol (1998), analysing theoretical litera- 
ture and researching in-depth interviews, distinguished 
17 factors which underlie international success of higher 
education institution and its attractiveness to students (315 
institutions were surveyed, factors most responsible for the 
success in attracting foreign students were determined by 
factor analysis method).The most important are as follows: 
a) reputation for quality; b) quality and expertise of staff. 

Knight (2005) performed a researched contracted by 
IAU 9 , surveying 526 higher schools in 95 countries and 
found out that the most important motive of study and 
research internationalization was competitiveness (28 per 
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2. Tiriama internacionalizuotq studijq dalyvip pa- 
tirtis. Sis tyrimas sietinas su internacionalizuotq studijq 
kokybe, taip pat vertinamas organizacinis ir akademinis 
internacionalizuotq studijq lygis bei jq poveikis dalyviq 
individualiam ir profesiniam tobulejimui. Pavyzdziui, 
Flandrijos aukstqjq mokyklq internacionalizavimo rezul- 
tatus tyrusio projekto IMPACT (2003), rezultatai atskleide 
koreliacijq tarp institucijos internacionalizavimo ir tokiq 
studentq jgudziq kaip: grupinis darbas, etiskg sprendi- 
mg priemimas, uzsienio kalbg mokejimas ir pan., kurie 
yra reikalingi praktinei veiklai multikulturiniuose kolek- 
tyvuose ir/ar multikulturineje aplinkoje. 

Van Hoof, Verbeeten (2005) atliktas studentg mai- 
ng programg tyrimas, kurio metu buvo apklausti 1487 
vyk^ j kitas j salis ir is kitg salig atvyk^ studentai, parode, 
kaip apklaustieji vertina uzsienio aukstosios mokyklos 
akademinig programg, jiems teikiamos paramos, apgy- 
vendinimo ir bendrq aukstosios mokyklos organizacinj 
ir strukturinj lygj lygindami j] su institucijos is kudos jie 
atvyko, lygiu. 

Visi mined autoriai sig tyrimg nelaiko sudetine ko- 
kybes vertinimo sistemos dalimi, taciau tokie aukstojo 
mokslo institucijg atliekami tyrimai turi taikomgjq vert$ 
ir gali sekmingai prisideti prie institucijos internaciona- 
lizavimo kokybes vertinimo irtobulinimo. 

Platesnei sisteminei institucijos internacionalizavi- 
mo kokybei jvertinti gali buti taikomas jau minetas IQRP 
modelis (Guidelines for the Internationalisation Quality 
Review Process for Institutions of Higher Education, 1 999). 
Sis modelis yra pritaikytas aukstosioms mokykloms, ku- 
dos arba siekia jvertinti, uztikrinti ir tobulinti esamos 
tarptautines dimensijos kokyb^, arba dar tik ruosiasi 
jdiegti tarptautines dimensijas j studijas, tyrimus ir kitas 
institucines paslaugas. IQRP tikslas yra padeti aukstojo 
mokslo institucijoms vertinti ir tobulinti tarptautines di- 
mensijos kokyb^ atsizvelgiant j: 

• Institucijos issikeltg internacionalizavimo tikslg 
pasiekimus; 

• Tarptautines dimensijos jdiegimg j svarbiausias 
institucijos funkcijas irveiklos prioritetus; 

• Internacionalizavimo kaip pagrindinio elemento 
jtraukimg j bendrg kokybes uztikrinimo sistemq. 

IQRP modelis diegiamas pasitelkus institucijos sa- 
vianalizes metodg ir, jei norima, pasikvieciama tarptau- 
tine ekspertg grupe, kuri jvertina savianalizes rezultatus 
ir teikia patarimus bei rekomendacijas internacionaliza- 
vimo kokybei tobulinti. Svarbu, kad savianalizes duo- 
menys atsispindetg ne tik akademinio ir administraci- 
nio personalo bet ir studentg nuomon^ ir vertinimus. 
Pateikiamos savianalizes gaires (klausimynas), pagal 
kurias analizuojami ir jvertinami institucijos tikslai ir 
uzdaviniai, veikla ir pasiekimai, privalumai ir trukumai, 
galimybes ir gresmes, susijusios su institucijos tarptau- 
tine dimensija (1 priedas). Siame modelyje neatmetama 


cent), the greatest benefit was internationalized academic 
community (22 per cent) and study quality (21 per cent); 

2. The expertise of participants in internalized stud- 
ies is researched. This research pertains to the quality of 
internationalized studies; organizational and academic 
level of internationalized studies is also assessed as well 
as their impact upon research participants' individual and 
professional development. For instance, research findings 
of Flanders higher school internationalization, obtained 
in the project IMPACT (2003), revealed a correlation be- 
tween internationalization at institutional level and the 
following students' skills: group work, making ethical de- 
cisions, foreign language competence and etc., necessary 
for a practical activity in multicultural institutions and/or 
multicultural environment. 

Van Hoof, Verbeeten (2005) performed student ex- 
change programme research investigating 1487 ingoing 
and outgoing students; research findings indicate how the 
respondents assess the level of foreign higher school aca- 
demic programmes, support, and accommodation and 
common higher school organizational and structural level, 
comparing it with the level of institution they came from. 

All the mentioned researchers do not consider their 
research to be a constituent part of quality assessment; 
however, such research performed by higher education 
institutions have an applied value and can successfully 
contribute to the assessment and improvement of institu- 
tional internationalization quality. 

The IQRP model, mentioned above, can be used to as- 
sess a broader systemic quality of institutional internation- 
alization (Guidelines for the Internationalization Quality 
Review Process (IQRP) for Institutions of Higher Education, 
1999). This model is adapted to be used at higher schools 
which either seek to evaluate, assure and develop the cur- 
rent quality of international dimension or are preparing to 
implement international dimensions to studies, research 
and other institutional services. The goal of IQRP is to help 
higher education institutions to assess and improve the 
quality of international dimension with regard to: 

• Reaching internationalization goals set by the 
institution; 

• Implementation of international dimension into the 
most important functions and activity priorities at the 
institution; 

• Including internationalization as the key element 
into common quality assurance system. 

IQRP model is implemented applying institutional 
self-evaluation method and, if desired, international ex- 
pert group is invited to evaluate self-evaluation results 
and provide suggestions and recommendations to im- 
prove internationalization quality. It is important that self- 
analysis data reflected not only the opinion of academic 
faculty and administration staff, but also students' opinion 
and assessments. The presented self-analysis guidelines 
(questionnaire) are used to analyse and evaluate the goals 


Inga JUKNYTE-PETREIKIENE 

AUKSTOSIOS MOKYKLOS INTERNACIONALIZACIJOS PARAMETRAI IR KOKYBES VERTINIMAS • PARAMETERS OF HIGHER SCHOOL INTERNATIONALIZATION AND QUALITY ASSESSMENT 


109 


galimybe institucijai sieti IQRP su kitomis kokybes uzti- 
krinimo proceduromis, pvz.,jau minetu Veiklos kodeksu; 
IQRP galima sekmingai taikyti ir kartu su ISO 9001 : 2000 
kokybes vadybos modeliu: IQRP pagalba jvertinama in- 
ternacionalizavimo strategija, tikslai ir uzdaviniai, o ISO 
9001 : 2000 - internacionalizavimo kokybes vadybos 
sistemos ir procesai. Tarptautin^ institucijos dimensijq 
galima vertinti pasitelkus ir visuotines kokybes vadybos 
principus (Knight, J., Adams, T„ Lenn, M. P., 1 999). IQRP 
modelio tinkamumas buvo isbandytas skirtingose jvai- 
riq saliq aukstojo mokslo institucijose (Knight, J., Wit, H., 
1 999). Devynios atvejo studijos parode, kad IQRP mode- 
lis gali buti sekmingai taikomas tiek institucijoms, kuriq 
vizijoje, strategijoje ir tiksluose tarptautines dimensijos 
aiskiai isreikstos ir diegiamos, tiek institucijoms, kuriose 
galima aptikti tik tarn tikrg internacionalizavimo veiklos 
atvejg, pavyzdziui, vyksta studentg ir destytojg mainai. 
Pastarosioms IQRP modelis buvo naudingas kaip prie- 
mone strateginiam planavimui ateityje diegti tarptauti- 
n^ dimensijq. 

Aptartos internacionalizuotg studijg kokybes uzti- 
krinimo teorijos ir jg praktinis taikymas rodo, kad stu- 
dijg internacionalizavimo ir kokybes vertinimo santykis 
yra gana sudetingas. Nors institucijg praktineje veikloje 
matyti kokybes vertinimo internacionalizavimo ir in- 
ternacionalizavimo kokybes vertinimo tendencijg, vis 
dar lieka neatsakytg klausimg ir neisspr^stg problemg. 
Jvairios teorines literaturos apie aukstojo mokslo inter- 
nacionalizavimg analize rodo, kad bendrosios aukstojo 
mokslo kokybes dimensijos ir kriterijai labai svarbus 
kokybes aukstajame moksle konceptualumui suvokti, 
taciau jg per mazai, kai vertinama specifine internaci- 
onalizavimo srities kokybe. Bandymai tirti ir analizuoti 
internacionalizuotas studijas institucijos vadybos stra- 
tegijos ir kokybes vadybos aspektais susij^ su bendrg- 
jg aukstojo mokslo kokybes dimensijg kriterijg keitimu 
specifiniais studijg internacionalizavimui aktualiais ko- 
kybes kriterijais. Todel remiantis apibreztomis instituci- 
jos internacionalizavimo dimensijomis, kriterijais ir mo- 
tyvais (1, 2, 3 lenteles) bei teorinig ir empirinig tyrimg 
pagrindu mokslininkg parengta kokybes aukstajame 
moksle dimensijg ir vertinimo kriterijg visuma (Savickie- 
ne I., Pukelis K., 2004) ir siekiant sistemisko ir patikimo 
internacionalizavimo kokybes vertinimo, galima formu- 
luoti specifinius internacionalizavimo parametrus, pagal 
kuriuos gali buti sprendziama apie esamg kokybes lygj. 
Tai turetg buti kriterijai, t.y. pozymiai, savybes, kurig pa- 
grindu kas nors vertinama, nustatoma vertinamo objek- 
to kokybe, klasifikuojama, priimamas sprendimas arba 
jvertinimas (Savickiene, I., Pukelis, K., 2004; Zibeniene, 
G., 2004). Kiekvieno kriterijaus paaiskinimas, paremtas 
rodikliais, t.y. kokybiniais arba kiekybiniais duomenimis, 
apibudinanciais tiriamg pozymj. Rodikliai padeda tiks- 
liau apibudinti veiklos rezultatus, jg kokyb^ ir kiekyb^. 


and objectives, activity and achievements, strengths and 
weaknesses, opportunities and threats of the institution 
related to international dimension of the institution (Ap- 
pendix 1). In this model there is a possibility for institution 
to relate IQRP with other quality assurance procedures, 
e.g., the already mentioned Code of practice; IQRP can be 
successfully applied together with ISO 9001:2000 qual- 
ity management model: IQRP is used to evaluate inter- 
nationalization strategy, goals and objectives, whereas 
ISO 9001:2000 - internationalization quality manage- 
ment system and processes. International dimension 
of the institution can be assessed applying total quality 
management principles (Knight, J., Adams, T., Lenn, M. P., 
1999). The relevance of IQRP model was tested in higher 
education institutions in various countries (Knight, J., Wit, 
H., 1999). Nine case studies showed that IQRP model can 
be successfully applied both in institutions whose vision, 
strategy and goals clearly articulate and implement inter- 
national dimensions and in institutions where some cases 
of internationalization activity can be traced, for instance, 
student and faculty exchange. For the latter, IQRP model 
was useful as a means for strategic planning to implement 
an international dimension in the future. 

The discussion of internationalized study quality as- 
surance theories and their practical application indicates 
that study internationalization and quality assessment 
link is rather complicated.Though the tendencies of qual- 
ity assessment of internationalization and assessment of 
internationalization quality are evident in the practical 
activity of institutions, still a number of issues and un- 
resolved problems remain. The analysis of various theo- 
retical literature sources with regard to higher education 
internationalization shows that general dimensions and 
criteria of higher education quality are very important in 
order to perceive quality conceptuality in higher educa- 
tion; however, they are insufficient to assess the quality 
of a specific internationalization area. The attempts to re- 
search and analyse internationalized studies in the insti- 
tutional management strategy and quality management 
are linked to the change of the general higher education 
quality dimension criteria by the specific quality criteria 
relevant to study internationalization. Therefore, on the 
basis of the defined dimensions, criteria and motives of 
internationalization at institutional level (Tables 1, 2, 3) 
and the entirety of higher education quality dimensions 
and assessment criteria, designed on the grounds of the 
theoretical as well as empirical research (Savickiene I., 
Pukelis K., 2004), and seeking for systematic and reliable 
assessment of internationalization quality, it is possible 
to articulate specific parameters of internationalization 
which can serve as the basis for decision-making about 
the current level of quality. They should be the criteria, 
i.e., features and qualities used as the basis in assessing 
something, in identifying the quality of the assessed 
object, in classifying decision-making or evaluation 
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4 lentele. Studijq internacionalizavimo kokybes kriterijai ir jq rodikiiai 
Table 4. Study internationalization quality criteria and their indicators 


RODIKLIAI / INDICATORS 



KRITERIJUS/ CRITERIA 

R1 (KOKYBINIAI) / R1 (QUALITATIVE) 

R2 (KIEKYBINIAI) / R2 (QUANTITATIVE) 

K1 

Aukstosios mokyklos misijos ir strateginiq tikslq 
derme su aukstojo mokslo internacionalizavimu / 
Coherence between higher school mission 
and strategic goals and higher education 
internationalization 

Veiklos planuose numatytos internacionalizavimo 
kryptys, prioritetai ir laukiami rezultatai / 

Directions, priorities and expected outcomes of interna- 
tionalization are foreseen in action plans 

Parengtq internacionalizuotq studijq dalykq fakultetuo- 
se skaicius / 

Number of developed internationalized study subjects 
in faculties 

K2 

Informacijos apie internacionalizuotas studijas 
kokybe ir kiekis / 

Quality and amount of information about 
internationalized studies 

Mechanizmai, garantuojantys personalo uzsienio kalbq 
mokejimq/ 

Mechanisms, which ensure foreign language compe- 
tence of the faculty/staff members 

Uzsienio studentams skirtq leidiniq apie studijq sistemq 
pobudis ir kiekis / 

Nature and number of publications for foreign students 
about the study system 

K3 

Studentg, studijuojanciq pagal internacionalizuo- 
tas studijq programas ir jas baigusiq pasirengi- 
mas profesinei veiklai / 

Competence of students studying in internalized 
study programmes or graduates from these 
programmes for professional work 

Darbdaviq nuomone apie absolventq, studijavusiq 
pagal internacionalizuotas studijq programas, pasiren- 
gimqdarbui/ 

Employer opinion about the competence of graduates 
from internalized study programmes for professional 
work 

Absolventq, studijavusiq pagal internacionalizuotas 
studijq programas, jsidarbinimo lygis / 

Employment level of graduates from internalized study 
programmes 

K4 

Destytojq parengtos internacionalizuotq studijq 
medziagos kokybe / 

Quality of teacher prepared material for interna- 
tionalized studies 

Destytojq parengtos metodines medziagos atitikimas 
internacionalizuotq studijq programq turiniui ir 
paskirciai / 

Adequacy of teacher prepared teaching aids to the 
content and purpose of internationalized study 
programmes 

Metodines medziagos (konspektai, savarankisko darbo 
programos, praktiniq uzduociq sqvadai, uzdavinynai ir 
pan.), skirtos internacionalizuotoms studijoms, jvairove 
ir skaicius/ 

Variety and number of teaching aids (compendiums, 
independent work programmes, sets of practical tasks 
and etc.) for internationalized studies 

K5 

Leidiniai uzsienio kalba / 
Publications in foreign languages 

Prieinamumas prie tarptautiniq elektroniniq leidiniq 
duomenqbaziq/ 

Accessibility to international on-line databases of 
publications 

Prenumeruojamq periodiniq leidiniq uzsienio kalbomis 
tematika ir kiekis/ 

Topics and number of subscribed periodical publications 
in foreign languages 

K6 

Uzsienio saliq studentai / 
Foreign students 

Studijq programos, pakopos ir formos / 
Study programmes, stages and forms 

Uzsienio studentq skaicius pirmojoje ir antrojoje studijq 
pakopoje palyginti su bendru studijuoti j atitinkamas 
pakopas priimtq studentq skaiciumi / 

Number of foreign students in the undergraduate and 
graduate studies in comparison with the overall number 
of enrolled students in both levels of studies 

K7 

Uzsienio saliq vizituojantys destytojai / 
Visiting foreign teachers 

Studijq programos, pakopos ir formos / 
Study programmes, stages and forms 

Vizituojanciq uzsienio saliq destytojq procentas palyginti 
su bendru destytojq skaiciumi / 

Per cent of visiting foreign teachers as compared to the 
overall number of teachers 

K8 

Pagal mainq programas atvykstantys ir isvykstan- 
tys studentai per mokslo metus / 

Incoming and outcoming students according to 
exchange programmes per academic year 

Studijq pakopos ir formos, saliq, is kuriq atvykstama ir j 
kurias vykstama geografija ir jvairove / 

Study stages and forms, geographic data and variety of 
countries of incoming and outcoming students 

Atvykstanciq ir isvykstanciq studentq santykis per moks- 
lo metus (salys, is kuriq atvykstama ir j kurias vykstama) 

/ 

Ratio of incoming and outcoming students per academic 
year (countries the students come from and go to) 

K9 

Studentq dalyvavimas tarptautiniuose moksliniq Studijq pakopq ir mokslo sriciq studentq dalyvavimo 
tyrimq ir kitokiuose tarptautiniuose projektuose / tarptautiniuose moksliniq tyrimq projektuose ir kituose 
Student participation in international scientific tarptautiniuose projektuose jvairove / 
research and other international projects Variety of study cycles and academic areas whose stu- 

dents participate in international scientific research pro- 
jects and other international projects 

Studentq, dalyvaujanciq tarptautiniq projektq veikloje 
kiekis pagal studijq pakopas nuo bendro studentq skai- 
ciaus / 

Number of students participating in international pro- 
ject activities according to study stages from the overall 
number of students 

K10 

Universiteto ar kolegijos studentq galimybiq Studijq pakopos, mokslo sritys ir studijq programos, is- 
isvykti studijuoti j uzsienio aukstqsias mokyklas vykimo salys, j kurias isvyksta, jq geografija ir jvairove / 
pasiskirstymas pagal mokslq sritis ir kryptis / Study stages, science areas and study programmes, fo- 

Distribution of opportunities for university or col- reign countries of outgoing students, their geography 
lege students to leave for studies in foreign higher and variety 
schools according to study and science areas and 
fields 

Pasirasytq ir realiai veikianciq jvairiq formq tarptautiniq 
sutarciq skaicius pagal studijq pakopas, mokslo sritis ir 
studijq programas / 

Number of signed and actually operative agreements of 
various forms according to study stages, science areas 
and study programmes 
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4 lenteleje suformuluota keletas galimi| studijq inter- 
nacionalizavimo kokybes kriterijq ir juos paaiskinantys 
galimi rodikliai. 

Kaip mineta, norint pasiekti gerq rezultatq labai 
svarbu, kad aukstosios mokyklos internacionalizavimas 
butg pagrindine, o ne salutine aukstojo mokslo institu- 
cijos veikla ir procesq sfera ir, kad butq atsizvelgiama j 
tai, jog jprastiniame instituciniame aukstosios mokyklos 
veiklos kokybes vertinimo procese vienos svarbiausiq 
yra misijos, valdymo, strategijos dimensijos (Savickiene I., 
Pukelis K., 2004; Dienys V., Pukelis K., Ziliukas P., 2005). 
Tad pirmiausia nurodytq valdymo kategorijg (2 lentele) 
galima vertinti pagal vieng is daugelio kriterijg, paro- 
dantj aukstosios mokyklos gebejimg reaguoti j aplinkos 
pokycius ir parengti strategijg, tarptautines, tarpkulturi- 
nes, globalios dimensijos jdiegimui j pagrindin^ institu- 
cijos veiklg ir procesus (4 lentele, K1 ). 

Vertinant aukstojo mokslo kokyb^ daugelio koky- 
bes vertinimo sistemg pasitelkiama studentg arba stu- 
dentg priemimo ir paramos jiems organizavimo dimen- 
sija (Savickiene I., Pukelis K., 2004). Si aukstojo mokslo 
kokybes dimensija, padeda jvertinti pateiktg internaci- 
onalizavimo procedurg ir paslaugg veiklg ir procesus (2 
lentele) ir nustatyti kriterijg, kuris suteiktg pakankamg 
informacijos apie studijg sqlygas, galimybes ir reika- 
lavimus kiekj ir garantuotg jo patikimumg (4 lentele, 
K2). Studentams turetg buti padedama prisitaikyti prie 
internacionalizuotg studijg reikalavimg ir sglygg, todel 
destytojg ir administracijos darbuotojg gebejimai kon- 
sultuoti studentus privalo buti aukstesni, nes internaci- 
onalizuotose studijose taikomos kitokios studijg formos 
ir metodai, keiciasi turinio apimtis, atsiskaitymo budai ir 
pan.Taip suformuluotas internacionalizuotg studijg ko- 
kybes kriterijus taip pat parodytg informacijos apie in- 
ternacionalizuotg studijg programg turinj ir suteikiamg 
kvalifikacijg patikimumg ir prieinamumg studentams, 
darbdaviams bei kitiems vartotojams, suinteresuotiems 
aukstojo mokslo kokybe ir didintg aukstosios mokyklos 
atsakomyb^ del vartotojus klaidinancios informacijos ar 
jos stokos. 

Siandieniniame Bolonijos proceso kontekste kie- 
kvienai Europos aukstajai mokyklai svarbi pridetine 
internacionalizavimo verte, atsispindinti jos veiklos 
„produktuose". Vienu svarbiausig aukstosios mokyklos 
„produktg" yra jos absolventai, po studijg baigimo dar- 
bo rinkoje ir visuomeniniame gyvenime reprezentuo- 
jantys aukstosios mokyklos veiklos kokyb^ (Siugzdiene 
E., 2001; Adomaitiene R., 2002; Zekeviciene A., 2003). 
Todel remiantis studentg tobulejimo kokybes dimensija 
(Savickiene I., Pukelis K., 2004), galima vertinti pateiktg 
akademinig programg (1 lentele) jgyvendinimo kokyb^ 
ir atsizvelgiant j tai formuluoti kokybes kriterijg (4 len- 
tele, K3), parodantj studentg ir absolventg, studijavusig 
pagal internacionalizuotas studijg programas gebejimg 


(Savickiene, I., Pukelis, K., 2004; Zibeniene, G., 2004). 
The explanation of every criterion is based on indica- 
tors, i.e. qualitative and quantitative data, defining the 
researched feature. The indicators help to more precisely 
define activity outcomes, their quality and quantity. Ta- 
ble 4 presents several study internationalization quality 
criteria and possible indicators interpreting them. 

As it has been mentioned, in order to achieve good 
results it is very important that higher schools interna- 
tionalization was the main, not the secondary, area of 
higher education institution activity and processes, tak- 
ing into account that in an ordinary quality assessment 
process of higher school activity at institutional level 
the dimensions of mission, governance and strategy are 
most important (Savickiene I., Pukelis K., 2004; Dienys V., 
Pukelis K., Ziliukas P, 2005). The category of governance 
was indicated first (Table 2), so it can be assessed accord- 
ing to one of a number criteria indicating the potential 
of higher school to react to the changes in the setting 
and design a strategy for involvement of international, 
intercultural and global dimension into the main activ- 
ity and processes of the institution (Table 4, K1). 

Assessing higher education quality, student or student 
enrolment and support organization dimension is invoked 
(Savickiene I., Pukelis K., 2004). This higher education qual- 
ity dimension helps to evaluate the activity and processes 
of the presented internationalization procedures and serv- 
ices (Table 2) and to determine a criterion which could 
provide a sufficient amount of information about study 
regulations, opportunities and requirements and should 
ensure its reliability (Table 4, K2). Students should be sup- 
ported in adapting to the requirements and conditions 
of internationalized studies, therefore, the faculty and 
administrative staff should have proper skills to counsel 
students, as different forms and methods are applied in 
internationalized studies, the extent of content changes, 
different accountability methods are used, and etc. Qual- 
ity criteria of internationalized studies articulated in this 
way would also indicate the reliability of information 
about the curriculum of the internationalized studies and 
provided qualifications; it would also show the accessibil- 
ity of this information to students, employers and other 
clients interested in the quality of higher education and 
would increase the responsibility of higher school with re- 
gard to fallacious information or lack of information. 

In the modern context of Bologna process, added 
value of internationalization is important to every Euro- 
pean higher school; this added value is reflected in the 
"products" of higher school activity. One of the most im- 
portant higher school "products" is its alumni who repre- 
sent the quality of higher school activity in the labour mar- 
ket and societal life, having graduated from the studies 
(Siugzdiene E., 2001 ; Adomaitiene R., 2002; Zekeviciene A., 
2003). Therefore, on the basis of student development qua\- 
ity dimension (Savickiene I., Pukelis K., 2004), it is possible 
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jsidarbinti, uzsiimti profesine veikla bei daryti karjerq. 
Be to, absolventq studijavusiq ar nestudijavusiq pagal 
internacionalizuotas studijq programas jsidarbinimo ir 
profesines veiklos palyginimas padetq nustatyti esamq 
arba nesamq studijq internacionalizavimo „pridetin^ 
vert$" studijavusiqjq kompetencijoms. 

Daugelio saliq kokybes vertinimo sistemose yra ver- 
tinamas personalo kompetentingumas, destymo kokybe 
ir pan. (Savickiene I., Pukelis K., 2004; DienysV., Pukelis 
K., Ziliukas P., 2005), todel remiantis sia aukstojo mokslo 
kokybes dimensija galima vertinti pateiktq akademinig 
programg (1 lentele) ir intelektualinig isteklig vadybos 
(2 lentele) kokyb^ ir suformuluoti tokj kokybes kriteri- 
jq (4 lentele, K4), kuris apibudintq aukstosios mokyklos 
akademinio personalo gebejimq rengti ir tobulinti stu- 
dijq medziagq, atitinkanciq internacionalizuotq studijq 
turinj ir apimtj. Toks kriterijus parodytq ne tik studijq 
medziagos parengimo kokybinius ir kiekybinius para- 
metrus, bet ir padetq jvertinti akademinio personalo 
kvalifikacijq ir nuspr^sti, ar ji pakankama destyti inter- 
nacionalizuotuose, pavyzdziui, bendrus laipsnius (angl. 
Joint degree) suteikianciose studijq programose. 

Remiantis material in ip isteklig valdymo kokybes 
aukstajame moksle dimensija (Savickiene, Pukelis, 2004), 
galima vertinti paslaugas (2 lentele), suformulavus krite- 
rijus, padedancius nustatyti, ar aukstoji mokykla yra su- 
kurusi materialin^ baz^ ir jos issaugojimo ir atnaujinimo 
sistemq, kad butq uztikrinta internacionalizuotq studijq 
kokybe. Pavyzdziui, gali buti pasitelktas kriterijus (4 len- 
tele, K5), parodantis literatures uzsienio kalbomis iste- 
klius ir jvairov^ bibliotekoje bei galimybes ja naudotis 
atvykstantiems uzsienio studentams ir destytojams. 

Pagal kiekvienq aukstojo mokslo kokybes dimensija 
galima suformuluoti ir kitus aukstojo mokslo internaci- 
onalizavimo kokybes kriterijus (4 lentele, K6, K7, K8, K9, 
K10), ir isskaidyti juos j kiekybinius ir kokybinius rodi- 
klius. Tokios internacionalizavimo kokybes vertinimo 
metodologijos parinkimas ir pritaikymas leistq uztikrin- 
ti vertinimo patikimumq, t. y. leistq matuoti tai, kas yra 
matuojama, tirti tai, kas norima tirti, ir gauti duomenimis 
pagrjstus rezultatus, kurie parodytq, jog tie rezultatai is 
tikrqjq tokie, kokie privalo buti pagal studijq internaci- 
onalizavimo vizijq. Vertinimas pagal atskiras internacio- 
nalizavimo kokybes dimensijas, grindziamas kriterijais ir 
jq kiekybiniais rodikliais, padetq isvengti galimo priesta- 
ringo internacionalizacijos kokybes jvertinimo skirtin- 
gose aukstojo mokslo kokybe suinteresuotose grupe- 
se, nes remtgsi statistiniais duomenimis. O vertinimas 
grindziamas kokybiniais rodikliais leistg atskleisti stud ij 14 
internacionalizavimo turinio kokyb^ ir issiaiskinti, kaip 
atskiros aukstosios mokyklos bendruomenes grupes jq 
vertina. Dar viena svarbi sqlyga internacionalizavimo 
kokybei vertinti yra galimybe palyginti veiklos rezulta- 
tus. Tai leistg parodyti aukstosios mokyklos internaci- 


to assess the quality of the implementation of the present- 
ed academic programmes (Table 1) and, taking it into ac- 
count, to articulate the quality criterion (Table 4, K3), which 
indicates the ability of students and graduates who have 
studied in internationalized programmes toget employed, 
undertake professional activity and make a career. Besides, 
a comparison of employment and professional activity of 
alumni who studied or did not study in internationalized 
study programmes should help to determine the present 
or absent"added value"to the graduates' competencies. 

In a number of countries, faculty competence, teach- 
ing quality and etc. are assessed in quality assessment 
systems (Savickiene I., Pukelis K., 2004; Dienys V., Pukelis 
K., Ziliukas P., 2005), therefore, on the basis of this higher 
education quality dimension it is possible to assess the 
quality of the presented academic programmes (Table 
1) and human resources management (Table 2) quality 
and articulate such quality criterion (Table 4, K4) which 
defines the ability of higher school academic faculty to 
design and develop study material adequate to the cur- 
riculum of internationalized studies and their scope. Such 
criterion would indicate not only qualitative and quanti- 
tative parameters of study material designing, but would 
also help to evaluate the qualification of academic faculty 
and decide if it is sufficient to teach in internationalized, 
for instance, Joint degree providing study programmes. 

On the basis of material resource management qual- 
ity dimension in higher education (Savickiene, Pukelis, 
2004), it is possible to assess services (Table 2), having ar- 
ticulated the criteria which help to identify if the higher 
school has created its material basis and its sustainability 
and renewal system to ensure the quality of international- 
ized studies. For instance, a criterion which demonstrates 
the resources of literature in foreign languages (Table 4, 
K5) and diversity in the library as well as possibilities to 
use it by incoming foreign students and teachers. 

All other criteria of higher education internation- 
alization quality can be articulated according to each 
dimension of higher education quality (Table 4, K6, K7, 
K8, K9, K10) and resolved into quantitative and qualita- 
tive indicators. The choice and application of such inter- 
nationalization quality assessment methodology would 
allow to ensure the validity of assessment, i.e. would al- 
low to measure what is supposed to be measured and re- 
search what is supposed to be researched and to obtain 
data based results which would show that the results are 
as they should be according to the study internationali- 
zation vision. Assessment according to separate dimen- 
sions of internationalization quality, based on criteria and 
their quantitative indicators, would help to avoid possible 
controversial evaluation of internationalization quality 
in different groups, interested in higher education qual- 
ity as they would be based on statistical data. Whereas 
qualitative indicator-based assessment would allow to re- 
veal the quality of study internationalization curriculum 
and to clarify how it is assessed by separate higher school 
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onalizavimo kiekybiniq ir kokybiniq parametrq kaitq. 
Todel studijq internacionalizavimo kokybes vertinimas 
(kas vieneri ar dveji metai) privalo buti periodiskas pa- 
sitelkiant tuos pacius kriterijus ir rodiklius. Visa tai leistq 
pletoti sistemingq internacionalizavimo kokybes uzti- 
krinimo procesq instituciniame lygmenyje. Sistemingai 
renkami, analizuojami ir kaupiami empiriniai duomenys 
leistq objektyviai atskleisti vykdomos veiklos privalu- 
mus ir trukumus bei butq solidus veiklos kokybes lygio 
jrodymas pagrindziant naujq internacionalizuotq stu- 
dijq programq poreikj arba rengiant vykdomq interna- 
cionalizuotq studijq programq savianalizj isoriniam jq 
akreditavimui. 

ISVADOS 

1. Mokslininkai pateikia jvairiq aukstojo mokslo inter- 
nacionalizacijos sqvokos apibrezimq. Jq skirtumai pri- 
klauso nuo konteksto, nes aukstojo mokslo internacio- 
nalizavimo reiskinys kinta, jgauna vis kitokig pozymig. 
Internacionalizacijos sqvokos apibrezimui jtakos turi 
ir atskirg autorig tarptautine, tarpkulturine ir moksline 
patirtis. Taciau dauguma autorig internacionalizacija 
suvokia kaip tarptautinig, tarpkulturinig ir/ar globalig 
reiskinig diegimq aukstojo mokslo tiksluose, funkcijose 
(studijos, tyrimai, paslaugos) ir jo teikimo procese. 

2. Pasaulyje aukstojo mokslo internacionalizacija 
apibreziama trimis modeliais: aukstojo mokslo regiona- 
lizacija, aukstojo mokslo transnacionalizacija ir denacio- 
nalizacija, aukstojo mokslo institucine internacionaliza- 
cija. Kiekvienam is jg budingos savitos ypatybes, taciau 
galima isskirti svarbiausius dabartinj aukstgjg mokyklg 
studijg internacionalizavimo skatinancius veiksnius: 
ekonomin j naudg ir lukescius, kad internacionalizacija 
sqlygos studijg kokybes pridetinj vertj. Visa tai skati- 
na ieskoti tarptautinig rinkg institucijos „produktams" 
ir paslaugoms ir siekj tapti tarptautinj lygj atitinkancia 
aukstojo mokslo institucija, pasizymincia auksta studijg 
kokybe. 

3. Siekiant praktiskai jdiegti tarptautinj, tarpkultu- 
rinj dimensijg j aukstosios mokyklos studijas, mokslg 
ir kitas sritis, svarbi dviejg tipg veikla: aukstosios mo- 
kyklos internacionalizavimo iniciatyvos, priskiriamos 
akademinei sriciai (studijos, tyrimai, konsultavimas ir 
pan.), ir aukstosios mokyklos organizacines strukturos 
internacionalizacijai, priskiriamos organizacines vady- 
bos funkcijoms, pastarosios palengvina tarptautines 
dimensijos aukstojoje mokykloje diegimg ir jos sustipri- 
nimg. Sig iniciatyvg ir organizacinig strukturg pagrindas 
yra aukstojo mokslo institucijos bendruomenes moty- 
vai siekti internacionalizavimo, t. y. butina aiskiai suvok- 
ti, kodel aukstajai mokyklai reikalingas studijg proceso 
internacionalizavimas. 


community groups. One more important precondition 
for assessment of internationalization quality is a possi- 
bility to compare performance results. This would allow 
indicating the change in quantitative and qualitative 
parameters of higher school internationalization. There- 
fore, the assessment of study internationalization qual- 
ity (every year or each second year) must be periodical, 
applying the same criteria and indicators. All this would 
allow developing a systematic process of internationali- 
zation quality assurance at institutional level. Systemati- 
cally gathered, analysed and accumulated empirical data 
would allow to objectively revealing the advantages and 
shortcomings of the activity performance and would be 
a solid evidence of performance quality, justifying the 
need for new internationalized study programmes or de- 
signing the self-evaluation of the provided international- 
ized study programmes for their external accreditation. 

CONCLUSIONS 

1. Researchers present various definitions of higher edu- 
cation internationalization concept. Their differences 
depend on the context, as higher education internatio- 
nalization phenomenon is in constant flux, constantly 
acquiring new qualities. The definition of internationali- 
zation concept is impacted by international, intercultural 
and scientific expertise by separate authors. However, 
the majority of the authors perceive internationalization 
as implementation of international, intercultural and /or 
global phenomenon in higher education goals, functions 
(studies, research, and services) and its provision process. 

2. In the world, internationalization of higher educa- 
tion is defined in three models: higher education region- 
alization, higher education transnationalization and dena- 
tionalization, and higher education internationalization at 
institutional level. Each is characteristic of particular quali- 
ties; however, it is possible to distinguish the most impor- 
tant factors enhancing the present higher school study in- 
ternationalization: economic benefit and expectations that 
internationalization causes added value of study quality. All 
this enhances the search for international markets for insti- 
tutional "products" and services and a pursuit to become a 
higher education institution conforming to international 
level and peculiar of high study quality. 

3. Aiming at practical implementation of international 
and intercultural dimension into higher school studies, sci- 
ence and other areas, activity of two types is important: 
higher school internationalization initiatives attributed to 
the academic area (studies, research, counselling and etc.), 
and organizational structure of higher school for interna- 
tionalization, attributable to organizational management 
functions; the latter enhance the implementation and 
strengthening of international dimension in higher school. 
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4. Vienas is pagrindiniq studij 14 internacionalizacijos 
tikslq - jos pridetine verte aukstojo mokslo studijq ko- 
kybei.Taciau jvairii{ saliq aukstojo mokslo internaciona- 
lizavimo kokybes uztikrinimo (praktinis) jgyvendinimas 
rodo, kad internacionalizavimo procese susiduriama 
su tokiomis problemomis kaip internacionalizavimo 
periferiskumas institucijoje, nesisteminis internaciona- 
lizavimo proceso kokybes vertinimas, didele Europos 
aukstojo mokslo sistemq ir studijq programq jvairove, 
trukdanti apibrezti bendruosius kokybes rodiklius ir 
palengvinti atskirq saliq rodikliq palyginamumq bei pa- 
gerinti kokybes gerinimo skaidrumq. Kita vertus, naci- 
onalines kokybes uztikrinimo sistemos bei proceduros 
adekvaciai nevertina studijq internacionalizacijos. 

5. Stiprejant kokybes uztikrinimo aukstajame moks- 
le tendencijoms, butina vertinti bei uztikrinti ir aukstojo 
mokslo internacionalizavimo kokyb^. Pavieniq moks- 
lininkq ar institucijq tyrimq, kuriais siekiama jvertinti 
tarptautinio aukstojo mokslo institucijos patrauklumo 
dimensijas bei internacionalizuotq studij q kokyb^ ir in- 
ternacionalizavimo jtakq studij 14 kokybei per mazai, be 
to, jie nera issamus. Taikant jprastines aukstojo mokslo 
kokybes uztikrinimo sistemas ir modelius, butina ap- 
sibrezti specifinius internacionalizavimo parametrus, 
pagal kuriuos butq galima spr^sti apie kokybes lygj.Tai 
ypac svarbu, kai reikia nustatyti, ar lukesciai, kad studijq 
internacionalizavimas suteiks pridedamgjq vert$ auks- 
tajam mokslui, jo rezultatams, buvo pateisinti. 

6. Aukstojo mokslo institucijos internacionaliza- 
vimo parametrai apima tokias dimensijas: tarptautinq 
tarpkulturinq dimensijq, isryskinanciq tautines ir kultu- 
rines jvairoves sqsajas; integracijq, reiskianciq tarptau- 
tines /tarpkulturines dimensijos jdiegimq ir jtvirtinimg 
aukstosios mokyklos veikloje; procesq, rodantj, kad 
internacionalizavimas yra nenutrukstama veikla, ir 
studijas, mokslq ir institucines paslaugas, atspindincias 
internacionalizavimo jdiegimo j pagrindines aukstojo 
mokslo funkcijas laipsnj. 

Remiantis institucijos internacionalizavimo ir auks- 
tojo mokslo kokybes dimensijomis galima suformuluo- 
ti specifinius internacionalizavimo kokybes kriterijus ir 
jg rodiklius. Pagal juos nustatoma internacionalizavimo 
kokybe. Sitokia aukstosios mokyklos internacionaliza- 
vimo kokybes vertinimo metodologija butg patikimes- 
ne ir leistg pagrjsti internacionalizavimo vertingumg, jo 
veiksmingumg ir rezultatyvumq arba empiriniais meto- 
dais jrodyti jos tobulinimo butinumg. 


The basis of these initiatives and organizational structures 
is motives of higher education institution community to 
seek for internationalization, i.e., it is necessary to clearly 
perceive why study process internationalization is neces- 
sary for higher school. 

4. One of the main goals of undergraduate study 
internationalization is its added value for higher educa- 
tion study quality. However, (practical) implementation 
of higher education internationalization quality assur- 
ance in various countries indicates that internationaliza- 
tion process encounters such issues as provincialism of 
internationalization at institutional level, non-systematic 
assessment of internationalization process quality, a great 
variety of European higher education systems and study 
programmes which hinders defining general quality indi- 
cators and facilitating comparability and improvement of 
quality transparency. On the other hand, national quality 
assurance system and procedures do not assess study in- 
ternationalization adequately. 

5. Strengthening quality assurance tendencies in 
higher education, it is necessary to assess and assure 
the quality of higher education internationalization. The 
scope of research of single scholars or institutions into 
evaluation of international attractiveness dimension of 
higher education institution and the quality of interna- 
tionalized studies and the impact of internationalization 
upon study quality is too narrow, besides, it is not com- 
prehensive. Applying ordinary higher education quality 
assurance systems and models, it is necessary to define 
specific parameters of internationalization, used in assess- 
ing the level of quality. This is particularly important when 
the need arises to determine if expectations that study 
internationalization will provide added value for higher 
education and its outcomes are met. 

6. Higher education internationalization parameters 
at institutional level involve such dimensions: interna- 
tional intercultural dimension, highlighting links between 
national and cultural diversity; integration, which means 
implementation and strengthening of international /in- 
tercultural dimension in higher school performance; 
the process which indicates that internationalization is 
a continuous activity, and studies, research and institu- 
tional services, reflecting the degree of implementation 
of internationalization into the main higher education 
functions. 

On the basis of internationalization at institutional 
level and higher education quality dimensions it is pos- 
sible to articulate specific criteria and their indicators of 
internationalization quality, used to determine interna- 
tionalization quality. Such methodology of higher school 
internationalization quality assessment would be more 
reliable and would allow to validate the worth of inter- 
nationalization, its efficiency and productivity or to prove 
the necessity of its improvement by empirical methods. 


Inga JUKNYTE-PETREIKIENE 

AUKSTOSIOS MOKYKLOS INTERNACIONALIZACIJOS PARAMETRAI IR KOKYBES VERTINIMAS • PARAMETERS OF HIGHER SCHOOL INTERNATIONALIZATION AND QUALITY ASSESSMENT 


115 


LITERATURA/ REFERENCES 


Adomaitiene R. (2002). Ekonomistq ir vadybininkq rengimo 
kokybes tyrimas // Ekonomika, 58, p. 7-1 8. 

Adomaitiene R., Ruzevicius J. (2002). Visuotines kokybes vady- 
bos diegimo ypatumai Vakarq saliq universitetuose // Organi - 
zacijq vadyba: sisteminiai tyrimai, 22, p. 7-2 1 . 

Arum S., Water J. (1992). The need for definition of interna- 
tional education in U.S. universities. In Klasek C., Carbondale 

l. L. (Eds.), Bridges to the futures: Strategies for internationali- 
zing higher education. Association of International Education 
Administrators, p. 191-203. 

Berlin Communique (2003). Realising the European Higher 
Education Area, Communique of the Conference of Ministres 
responsible for Higher Education. Internetinis adresas: http:// 
www.bologna-berlin2003.de/pdf/Communique1 .pdf. Pusla- 
pis aplankytas 2006 m.geguzes 1 5 d. 

Bergen Communique (2005). The European Higher Education 
Area - Achieving the Goals. Communique of the Conference 
of Ministres responsible for Higher Education. Internetinis 
adresas: http://www.bologna-bergen2005.no/Docs/00-Main_ 
doc/050520_Bergen_Communique.pdf. Puslapis aplankytas 
2006 m. balandzio 20 d. 

Bologna declaration (1999). Joint declaration of the european 
ministres of education. Internetinis adresas: http://www.bo- 
Iogna-berlin2003.de/pdf/bologna_declaration.pdf. Puslapis 
aplankytas balandzio 1 9 d. 

Campbell C., Rozsnyai C. (2002). Quality Assurance and the De- 
velopment of Course Programmes. UNESCO Regional University 
Network on Governance nad Management of Higher Edicati- 
on in South East Europe. Bucharest. Internetinis adresas: www. 
cepes.ro. Puslapis aplankytas 2006 m. birzelio 1 0 d. 

Campbell C., Wende M. (2000). International Initiatives and 
Trends in Quality Assurance for European Higher Education. The 
European Network for Quality Assurance in Higher Education. 
Helsinki. Internetinis adresas: www.enqa.net. Puslapis aplan- 
kytas 2006 m. birzelio 1 5 d. 

Cheng Y. C. (2003). Quality assurance in education: internal, 
interface, and future // Quality Assurance in Education, 1 1 (4), 
p. 202 - 213. Internetinis adresas: www.emeraldinsight.com. 
Puslapis aplankytas birzelio 20 d. 

Code of Ethical Practice in the Provision of Education to Interna- 
tional Students by Australian Universities (2005). Internetinis 
adresas: http://www.usyd.edu.au/>. Puslapis aplankytas 2006 

m. balandzio 15 d. 

Crawford L. E. D., Shutler P. (1999). Total quality management 
in education: problems and issues for the classroom teacher 
// Journal of Studies in International Education, 1 3(2), p. 67-73. 
Internetinis adresas: www.sagepub.com. Puslapis aplankytas 
balandzio 24 d. 

Dienys V., Pukelis K., Ziliukas P. (2005). Institucinis mokslo ir 
studijq vertinimas: neisvengiamas modernios valstybes po- 
zymis ar dar viena biurokratine uzgaida Lietuvoje // Aukstojo 
mokslo kokybe, 2. Kaunas: VDU, p. 26-51 . 

Ethics Programme - Ethical Practice in International Exchange 
(2004). Internetinis adresas: http://www.nafsa.org. Puslapis 
aplankytas 2006 balandzio 29 d. 

Guidelines for the Internationalisation Quality Review Process 
(IQRP) for Institutions of Higher Education (1999) // Quality 


and internationalisation in Higher Education, OECD, p. 241 -260. 
Internetinis adresas: www.oecd.org. Puslapis aplankytas 2006 
m. kovo 12 d. 

Helms M. M., Williams A. B., Nixon J. C. (2001). TQM principles 
and their relevance to higher education: the question of tenu- 
re and post-tenure review // Journal of Studies in International 
Education, 15(7), p. 322-331. Internetinis adresas: www.sage- 
pub.com. Puslapis aplankytas 2006 m. balandzio 1 5 d. 

Ho S. K., Wearn K. (1 996). A higher education TQM excellence 
model: HETQMEX // Quality Assurance in Education, 4(2), p. 35 
- 42. Internetinis adresas: www.emeraldinsight.com. Puslapis 
aplankytas 2006 m. geguzes 25 d. 

Juodaityte A. (2004). Studijq kokybe aukstojoje mokykloje: 
valdymo filosofija ir prakseologija // Aukstojo mokslo kokybe, 

l . Kaunas:VDU, p. 1 2-25. 

Knight J. (2006). IAU2005 Internationalization Survey. Prelimina- 
ry Findings Report. IAU, p. 24. Internetinis adresas: http://www. 
unesco.org/iau/internationalization/i_survey2.html. Puslapis 
aplankytas 2006 birzelio 5 d. 

Knight J. (1994) Internationalization: Elements and chekpoints 
// Research Monograph, 7. Ottawa, Canada: Canadian Bureau 
for International Education, p. 16. 

Knight J. (1999). Internationalisation of Higher Education // 
Quality and Internationalisation in Higher Education, OECD, p. 
13-29. Internetinis adresas: www.oecd.org. Puslapis aplanky- 
tas 2006 m. birzelio 1 3 d. 

Knight J. (2004). Internationalization remodeled: definition, 
approaches, and rationales // Journal of Studies in International 
Education, 8(1 ), p. 5-31 . 

Knight J. (2003). Updated internationalization definition // In- 
ternational Higher Education, 33, p. 2-3. Internetinis adresas: 
http://www.bc.edu/bc_org/avp/soe/cihe/newsletter/subject. 
Puslapis aplankytas 2006 m. geguzes 1 5 d. 

Knight J., Adams, T., Lenn, M. P. (1999). Quality Assurance Ins- 
truments and their Relationship to IQRP// Quality and interna- 
tionalisation in Higher Education, OECD, p. 207-224. 

Knight J., Wit H. (1999). Reflections on Using IQRP // Quality 
and internationalisation in Higher Education, OECD, p. 1 95-206. 
Internetinis adresas: www.oecd.org. Puslapis aplankytas 2006 

m. geguzes 23 d. 

Kwan P.Y. K. (1996). Application of total quality management 
in education: retrospect and prospect // Journal of Studies in 
International Education, 10(5), p. 25-35. 

Lourtie P. (2001). Furthering the Bologna Process. Report to 
the Ministers of Education of the Signatory Countries. Prague. 
Internetinis adresas: http://europe.eu.int/comm. Puslapis 
aplankytas 2006 m. balandzio 1 7 d. 

Mazzarol T. (1998). Critical success factors for international 
education marketing // International Journal of Education Ma- 
nagement, 12(4), p. 163-175. Internetinis adresas: www.busi- 
ness.heacademy.ac.uk. Puslapis aplankytas 2006 m. geguzes 
17 d. 

Pukelis K., Savickiene I. (2003). Studijq kokybes vertinimo sis- 
temq lyginamoji analize: pasauline patirtis // Studijq kokybes 
uztikrinimo sistemos modeliavimas pasaulines patirties konteks- 
te. Konferencijos pranesimq medziaga :Kaunas, 2003 m. lap- 
kricio 20 d. Kaunas:VDU, p. 1 5-27. 


116 


AUKSTOJO MOKSLO KOKYBE • THE QUALITY OF HIGHER EDUCATION ■ 2006/3 


Quality Procedures in European Higher Education (2003). Europe- 
an Network for Quality Assurance in Higher Education. Helsinki. 
Internetinis adresas: www.enqa.net. Puslapis aplankytas 2006 m. 
balandzio 15 d. 

Recruitment and Support of International Students in the United King- 
dom Higher Education (2000). Internetinis adresas: http://www.bri- 
tishcouncil.org. Puslapis aplankytas 2006 m. balandzio 28 d. 

Roffe I. M. (1998) Conceptual problems of continuous quality 
improvement and innovation in higher education // Quality As- 
surance in Education, 6(2), p. 74-82. 

Savickiene I., Pukelis K. (2004). Institucinis studijq kokybes verti- 
nimas: dimensijos, kriterijai ir rodikliai / / Aukstojo mokslo kokybe, 
1 . Kaunas: VDU, p. 26-37. 

Soderqvist M. (2002). Internationalization and its management 
at higher-education institutions: Applying conceptual, content 
and discourse analysis. Helsinki, Finland: Helsinki School of 
Economics. 

Sorbonne Joint Declaration (1998). Joint declaration on harmo- 
nisation of the architecture of the European higher education 
system, Paris, the Sorbonne. Internetinis adresas: http://www. 
bologna-berlin2003.de/pdf/Sorbonne_declaration.pdf. Puslapis 
aplankytas 2006 m. geguzes 2 d. 

Standards and Guidelines for Quality Assurance in the European 
Higher Education Area (2005). European Association for Quality 
Assurance in Higher Education. Helsinki. Internetinis adresas: 
www.bologna-berlin. Puslapis aplankytas 2006 m. geguzes 1 7 d. 
Siugzdiene E. (2001). Total Quality Management and a univer- 
sity: how two concepts could match // inzinerine ekonomika, 
4(24), p. 65-73. 


Towards the European Higher Education Area (2001). Prague. 
Internetinis adresas: http://www.bologna-berlin2003.de/pdf/ 
Prague_communiquTheta.pdf. Puslapis aplankytas 2006 m. 
geguzes 9 d. 

Van Hoof H. B., Verbeeten M. J. (2005) Wine is for drinking, 
water is for washing: students opinions about international 
exchange programs // Journal of Studies in International Edu- 
cation, 9(1), p. 42-61. 

Weller L. D. (1 996). Return on quality: a new factor in assessing 
quality efforts // Journal of Studies in International Education, 
10(1), p. 30-40. 

Wende M. (1997). Missing links: The relationship between na- 
tional policies for internationalisation and those for higher 
education in General. In KalvermarkT. & van der Wende M. 
(Eds.), National policies for the internationalization of higher 
education in Europe. Stockholm: Hogskoleverket Studies, Na- 
tional Agency for Higher Education, p. 10-31. 

Wende M. (1999). Quality Assurance of Internationalisation 
and Internationalisation of Quality Assurance // Quality and 
Internationalisation in Higher Education, OECD, p. 225-240. 
Internetinis adresas: www.oecd.org. Puslapis aplankytas 2006 
m. geguzes 16d. 

Zekeviciene A. (2003). Total quality management at university 
// Organizacijg vadyba: sisteminiai tyrimai, 28, p. 237-253. 
Zibeniene G. (2004). Parengtq ir teikiamij jgyvendinti neuni- 
versitetiniq studijq programq isorinio kokybes vertinimo pa- 
tirtis ir problemos // Aukstojo mokslo kokybe, 1. Kaunas:VDU, 
p. 80-93. 

jteikta 2006 m. birzelio men. 
Delivered 2006 June 


INGA JUKNYTE-PETREIKIENE 
Socialiniq mokslq kolegijos 
Vilniaus filialo direktore 
Moksliniq interesq kryptys: 
aukstojo mokslo kokybes vadyba. 


INGA JUKNYTE-PETREIKIENE 
Head of College of Social Sciences 
forVilnius Department 
Research interets: 

quality of higher education management. 


Socialiniq mokslq kolegija College of Social Sciences 

Vilniaus filialas Vilnius Department 

Ulong g. 5, LT-08240 Vilnius, Lithuania 
ingajp@kismk.it 


Inga JUKNYTE-PETREIKIENE 

AUKSTOSIOS MOKYKLOS INTERNACIONALIZACIJOS PARAMETRAI IR KOKYBES VERTINIMAS • PARAMETERS OF HIGHER SCHOOL INTERNATIONALIZATION AND QUALITY ASSESSMENT 


117 


1 priedas. SAVIANALIZES GAIRES 1 
Appendix 1 . OUTLINE FORTHE SELF-ASSESSMENT PROCESS 2 


A. KONTEKSTAS 

Aukstojo mokslo sistemos apraso santrauka 
Trumpai aprasykite savo salies aukstojo mokslo sistemq ir nuro- 
dykite Jusq institucijos vietq toje sistemoje. 

Trumpa informacija apie institucijq 
Pateikite svarbiausius duomenis apie: 

• Institucijos jkurimo datq; 

• Studentq priemimq (j pirmosios ir antrosios pakopos 
studijas); 

• Destytojq, mokslininkq ir administracinio personalo skaiciq; 

• Fakultetus ir katedras; 

• Apibudinkite institucijos misijq. 

Pateikite svarbiausius institucijos tarptautinio bendradar- 
biavimo duomenis: 

• Uzsienio saliq studentq procentas (pirmosios ir antrosios pa- 
kopos studentq skaicius, palyginti su bendru priimtq studentq 
skaiciumi); 

• Uzsienio destytojq procentas (palyginti su bendru destytojq 
skaiciumi); 

• Atvykstanciq ir isvykstanciq studentq skaicius per metus (sa- 
lis, miestas ir universitetas); 

• Pateikite savo institucijos internacionalizavimo proceso 
santraukq. 

Tarptautinio ir nacionalinio konteksto analize 
Isanalizuokite tarptautinj ir nacionalinj kontekstq internaciona- 
lizavimo galimybiq ir gresmiq poziuriu. Nurodykite naciona- 
lines ir regionines veiklos kryptis bei programas, susijusias su 
institucijos tarptautiniu bendradarbiavimu. 

B. INTERNACIONALIZAVIMO STRATEGIJA IR 
VEIKLOS KRYPTYS 

• Kokios yra patvirtintos institucijos veiklos kryptys ir internaci- 
onalizavimo strategija? Pateikite dokumentus apie patvirtintas 
veiklos kryptis. 

• Koks rysys tarp internacionalizavimo strategijos ir bendros 
institucijos strategijos, kokie rysiai su kitomis atitinkamomis 
veiklos kryptimis? 

• Kaipveikia internacionalizavimo sprendimqpriemimo proce- 
sas ir kokios sistemos palengvina naujq veiklos krypciq jdiegi- 
mo procesq? 

• Kokiq reiksm^ institucija teikia internacionalizavimui? 

• Kodel internacionalizavimas yra svarbus Jusq institucijai? 

• Nurodykite internacionalizavimo kryptis, prioritetus ir 
siekius. 

• Kaip skirtingos institucijos grupes - administracija, destytojai 
ir mokslinis personalas, studentai - vertina internacionalizavi- 
mq, atsizvelgdami j bendrq institucijos misijq ir tikslus? 


A. CONTEXT 

Summary of the higher education system 
Provide a brief description of the higher education system in 
your country and indicate the position ofyour institution in the 
system. 

Summary of the Institutional Profile 
Provide key general data on: 

• age of the institution 

• student enrolment (undergraduate/graduate) 

• number of faculty and staff 

• faculties and departments 

• State the mission ofyour institution. 

Provide key data on the international dimension of your 
institution: 

• percentage of foreign students (undergraduate/graduate, as 
compared to total enrolment) 

• percentage of foreign staff (as compared to total number of 
staff) 

• numbers of incoming and outgoing students per year (home 
country/destination) 

• give a summary of the history of internationalisation efforts in 
your institution. 

Analysis of the (inter)national context 

Analyse the (inter)national context for internationalisation in 

terms of opportunities and threats. Make 

reference to national and regional policies and programmes of 

relevance for the institution's international dimension. 

B. INTERNATIONALISATION STRATEGIES AND 
POLICIES 

• What is the institution' s stated policy and strategy for interna- 
tionalisation? Attach existing policy 

documents, if available 

• What is the relationship between the internationalisation strat- 
egy and the institution's overall strategy, 

and what links exist with other relevant policy areas? 

• How has the decision-making process for internationalisation 
policy been structured, and what systems exist to facilitate the 
introduction of new policies? 

• What meaning does your institution give to internationa- 
lisation? 

• Why is internationalisation important to your institution? 

• Indicate the directions, priorities and objectives for internationa- 
lisation 

• How is internationalisation valued with respect to the institu- 
tion's overall mission and goals by the 

different actors in the institution: administration, faculty, 
students? 


1 Pagal: Guidelines for the Internationalisation Quality Review Process (IQRP) for Institutions of Higher Education //Quality and internationalisation 
in Higher Education, OECD, 1999, p. 246-254. 

2 By Guidelines for the Internationalisation Quality Review Process (IQRP) for Institutions of Higher Education // Quality and internationalisation in 
Higher Education, OECD, 1 999, p. 246-254. 
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• Arefektyvi internacionalizavimo procesui teikiama auksciau- 
siqjq vadovq ir savivaldos institucijq parama? 

• Kaip rekomenduojama tobulinti internacionalizavimo strate- 
gijas ir veiklos kryptis? 

• Kaip galima butq gerinti vadovybes, administracijos, akade- 
minio personalo dalyvavimq institucijos internacionalizavimo 
veikloje? 

C. ORGANIZACINES IR PARAMOS STRUKT0ROS 

Organizacija ir jos strukturos 

• Kurie padaliniai priima sprendimus del institucijos internacio- 
nalizavimo veiklos krypciq jgyvendinimo? 

• Kuris skyrius(-iai) uzsiima tarptautine veikla? 

• Kokia yra ataskaitq pateikimo, rysiq palaikymo ir komunikaci- 
jos formali ir neformali sistema tarp skirtingq padaliniq, skyriq, 
asmenq uzsiimanciq internacionalizavimu? Pateikite schemq, 
jei tai jmanoma. 

• Ar efektyvios egzistuojancios organizacines ir paramos struk- 
turos atsizvelgiant j internacionalizavimo strateginj planq? 

• Kq reiketq tobulinti, kad organizacines ir paramos strukturos 
taptq efektyvesnes atsizvelgiant j egzistuojancias strategijas ir 
veiklos kryptis? 

Planavimas ir vertinimas 

• Kaip internacionalizavimo veikla integruota j visos institucijos 
ir atskirq padaliniq planavimo procesus? Ar ji efektyvi? 

• Kokia yra internacionalizavimo raidos jvertinimo sistema ir 
kokiqjtakqjitai raidai daro? 

• Ar bendrojoje kokybes uztikrinimo sistemoje (vidineje ir isori- 
neje) atsizvelgiama j internacionalizavimo? Jeigu taip, tai koks 
yra poveikis? 

• Kokie pasiulymai teikiami internacionalizavimo procesq pla- 
navimo ir jvertinimo tobulinimui? 

Finansine parama ir lesq skirstymas 

• Kokie vidiniai ir isoriniai internacionalizavimo paramos salti- 
niai egzistuoja ir ar naudingi sie paramos saltiniai internaciona- 
lizavimo tikslams ir siekiams realizuoti? 

• Kokie yra internacionalizavimo lesq paskirstymo (centrui ir 
padaliniams) mechanizmai irartiemechanizmai efektyvus? 

• Kokia yra institucijos veikla siekiant gauti, islaikyti (vidinj ir 
isorinj) internacionalizavimo finansavimq ir ar sios procedures 
efektyvios? 

• Kokie teikiami pasiulymai del lesq skirstymo ir finansavimo 
didinimo institucijos internacionalizavimui jgyvendinti? 
Paramos paslaugos ir galimybes 

• Kokios ypatingos paslaugos ir infrastruktura tarptautinei vei- 
klai palaikyti ir vystyti egzistuoja ir koks jq efektyvumas? 

• Kokia parama yra galima is institucijos padaliniq ir kokia jq 
jtaka? 

• Kiek paslaugos (pvz., bibliotekos) ir laisvalaikio veikla institu- 
cijoje siejama su tarptautine ar daugiakulturine dimensija ir 
koks yra jq poveikis? 

• Kokios teikiamos rekomendacijos paramos paslaugoms, ku- 
riomis butq remiamos institucijos internacionalizavimo strate- 
gijos ir institucijos veiklos kryptys? 


• How effective is the support and involvement given to interna- 
tionalisation by senior leaders and 

governing boards of the institution? 

• What is recommended to improve the strategies and policies for 
internationalisation? 

• How can the support and involvement be improved of both 
leadership, administration, faculty and 

students to the internationalisation policies and strategies of the 
institution? 

C. ORGANISATIONAL AND SUPPORT STRUCTURES 

Organisation and Structures 

• What office/unit/position has the overall and ultimate policy- 
level responsibility for the internationalisation ofthe institution? 

• Which unit(s) have direct operational responsibility for interna- 
tional activities? 

• What is the reporting structure, liaison and communication sys- 
tem (both formally and informally) between the various offices/ 
units/persons involved in internationalisation? Provide an organi- 
gram, if possible. 

• How effective are the existing organisations and support struc- 
tures in relation to the strategic plan for internationalisation 

• What improvements are recommended to make the organisa- 
tion and support structure more effective in relation to the exist- 
ing strategies and policies? 

Planning and Evaluation 

• How is internationalisation integrated into institution-wide and 
department level planning processes and is it effective? 

• What system is in place for the evaluation of internationalisation 
efforts and what impact does it have on these efforts? 

• Does the overall quality assurance system (internal/external) 
include reference to internationalisation, and if so, what is its 
impact? 

• What proposals for improvement in the planning and evaluation 
processes for internationalisation are recommended? 

Financial Support and Resource Allocation 

• What internal and external sources of support exist for interna- 
tionalisation, and how effective are these funds for the realisation 
ofthe objectives and goals for internationalisation? 

• What is the mechanism for the allocation of resources (at both 
central and departmental level) for internationalisation and how 
effective are these mechanisms? 

• What is the institution's process for seeking, securing and main- 
taining internal and external funding for internationalisation and 
are these processes effective? 

• What proposals for improvement in the fund allocation and fun- 
draising for the realisation ofthe internationalisation ofthe insti- 
tution are made? 

Support Services and Facilities 

• What specific services and infrastructure exist to support and de- 
velop international activities and how effective are they? 

• What level of support is available from institution-wide service 
departments and what is their impact? 

• To what degree do the facilities (e.g. libraries) and the extra-cur- 
ricular activities on campus include an international or cross-cul- 
tural dimension and what is their impact? 
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D. AKADEMINES PROG RAMOS IR STUDENTAI 

Studijq programq internacionalizavimas: temines 
ir kalbq studijos, dviejq pakopq studijos, destymo ir studijavi- 
mo procesas 

• Kokia parama teikiama teminems ir kalbq studijoms, kurios 
yra siulomos jvairiq pakopq studijose, ir kokia yra jos (taka? 

• Kokios tarptautines ir regionines studijos yra siulomos irkiek 
jos atitinka studijq programq internacionalizavimo strategijq? 

• Kokie tarptautiniai ir regioniniai tyrimq ir absolventq centrai 
priklauso institucijai ir yra jos finansuojami? Koks yra jq vai- 
dmuo institucijos internacionalizavimo strategijai ir veiklos 
kryptims? 

• Ar yra galimybe abiejose studijq pakopose pasirinkti temines 
ir kalbq studijas (jskaitant daugiakulturing komunikacijq ir kul- 
turq studijas) ir koksjq poveikis? 

• Kaip tarptautine dimensija integruota j jvairiq dalykq kursus ir 
koks yra sios veiklos krypties efektyvumas? 

• Kokios Joint degree ar Double degree programos siulomos 
bendradarbiaujant su uzsienio institucijomis ir kokia jq jtaka 
studijq programoms ir studentams? 

• Ar destymas apima pavyzdziq, atvejq palyginamqjq analiz^ ir 
1. 1. is skirtingq saliq, regionq bei kulturq ir ar jis efektyvus? 

• Ar yra kuriama daugialukturine aplinka, t. y. ar studentai yra 
skatinami bendrauti su uzsienio studentais? 

• Ar uzsiemimai vyksta kitomis kalbomis nei valstybine kalba? 

• Kokios teikiamos rekomendacijos del busimos teminiq ir kal- 
bq studijq vietos institucijos internacionalizavimo strategijoje 
ir veikloje? 

• Kaip siuloma tobulinti studijq programq tarptautines 
dimensijas? 

• Kaip rekomenduojama tobulinti destymo ir studijavimo pro- 
ceso internacionalizavimo? 

Vietiniai studentai 

• Ar planuojama, kiek institucijos studentq kiekvienais metais 
turetq studijuoti uzsienyje, ar planai jgyvendinami ir koks me- 
chanizmq, leidzianciq tai pasiekti, efektyvumas? 

• Ar antrosios pakopos studentai dalyvauja tarptautiniuose 
moksliniq tyrimq ar kituose tarptautiniuose projektuose, koks 
jq poveikis? 

• Kaip studentai skatinami ir remiami dalyvauti tarptautineje 
veikloje ir koks yra jos efektyvumas? 

• Ar studentai informuojami ir ar jiems patariama del darbo, 
studijq ir tiriamosios veiklos galimybiq uzsienyje ir ar sie me- 
chanizmai yra efektyvus? 

• Kaip studentai yra ruosiami tarptautinems studijoms (jskai- 
tant kalbos ismokimq ir kulturinj paruosimq), ar tai efektyvu ir 
koks viso to poveikis? 

• Kokios teikiamos rekomendacijos del galimybiq tobulinti 
tarptautines dimensijos integravimq j studentq studijas (insti- 
tucijoje ir uzsienyje)? 

Uzsienio studentai 

• Ar planuojama, kiek kiekvienais metais turetq atvykti uzsie- 
nio studentq (tiek individualiai, tiek pagal mainq programas), 
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• What recommendations are made to improve the support serv- 
ices and facilities to bring them in line with the internationalisa- 
tion strategies and policies of the institution? 

D. ACADEMIC PROGRAMMES AND STUDENTS 

Internationalisation of the Curriculum: Area and 
Language Studies, degree programmes, teaching and learning 
process 

• What is the provision of area studies and language studies of- 
fered across degree programs and what is their impact on the 
curriculum? 

• What interdisciplinary degrees are offered in international/re- 
gional studies and how do they fit in the strategy for internation- 
alisation of the curriculum? 

• What international/regional research and graduate centres be- 
long to/are sponsored by the institution and what role do they 
play in the internationalisation strategies and policies of the 
institution? 

• Are there degree programs which include options for area and 
language studies (including courses in intercultural communica- 
tion and culture studies) and what is their impact? 

• How has the international dimension been integrated into the 
courses/units in the various disciplines and how effective has this 
policy been? 

• What joint or double degree programs are offered by the institu- 
tion in partnership with foreign institutions and what is their im- 
pact on the curriculum and the students? 

• Does teaching include the use of examples, case studies, re- 
search. literature, etc. drawn from different countries, regions and 
cultures and to what effect? 

•To what extent is the"international classroom setting"applied, i.e. 
are students encouraged to study together and to interact with 
foreign students? 

• To what extent instruction is given in languages other than the 
native language of the country? 

• What recommendations are made with respect to the future 
place of area and language studies in the institutional strategies 
and policies for internationalisation? 

• What measures are recommended to improve the international 
dimension in the curriculum? 

• What recommendations are made to improve the internationali- 
sation of the teaching and learning process? 

Domestic Students 

• What are the quantitative goals (if any) for the number of stu- 
dents studying abroad annually, are they being met and how ef- 
fective are the mechanisms to reach them? 

• Do graduate students participate in international research 
projects and international networks, how and what is the 
impact? 

• What policies and support services are in place to encourage and 
support students to participate in international activities and how 
effective are they? 

• Are students being informed and advised about international 
work/study/research opportunities and are the mechanisms 
effective? 
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ar planai jgyvendinami ir koks mechanizmq, padedanciq juos 
pasiekti, efektyvumas? 

• Kokiq strategijq institucija taiko pritraukti, komplektuoti ir at- 
rinkti uzsienio studentus, kokie yra sios strategijos tikslai ir koks 
jos efektyvumas? 

• Kokias strategijas institucija taiko pritraukdama ir atrinkdama 
dvisaliq ir daugiasaliq mainq programq studentus ir koks jq 
efektyvumas? 

• Koks yra uzsienio studentq (tiek individualiai, tiek pagal mai- 
niq programas studijuojanciq) akademiniq pasiekimq ir inte- 
gracijos (kulturines ir socialines) lygis? 

• Kaip teikiama socialine parama ir organizuojamas akademi- 
nis konsultavimas? 

• Ar skiriasi strategijq tikslai uzsienio studentams, atvyku- 
siems individualiai visam studijq laikui ir mainq programq 
studentams? 

• Kokiq imamasi priemoniq pagerinti komplektavimo, atran- 
kos ir integracijos strategijas, uzsienio studentams, atvyku- 
siems individualiai visam studijq laikui ir mainq programq 
studentams? 

Studijos uzsienyje ir studentq mainq programos 

• Kokias studijq programas galima pasirinkti visoms studi- 
joms uzsienyje ir studentq mainams ir koks siq programq 
efektyvumas? 

• Koks yra studijq uzsienyje etapq integravimo j mokymo pro- 
gramq efektyvumas, kreditq perkelimas ir ar studijq rezultatq 
jskaitymas yra sklandus? 

• Kokiu mastu darbo uzsienyje patirtis ar stazuote atsispindi 
studijq programoje ir koks yra sios patirties poveikis? 

• Kaip jvertinamos studijos uzsienyje ir studentq mainq pro- 
gramos ir kokiu budu sio jvertinimo rezultatai panaudojami 
tolesnei programq pletotei? 

• Kokios priemones rekomenduojamos studijq uzsienyje ir stu- 
dentq mainq programq kokybei kelti bendrajame institucijos 
internacionalizavimo strategijos ir veiklos krypciq kontekste? 
Partneryste ir jq grupes 

• Koks yra bendradarbiavimo sutarciq su uzsienio partneriq 
aukstojo mokslo institucijomis skaicius ir kiekjos aktyvios bei 
naudingos? 

• Kokiose tarptautinese asociacijoseartarptautinio bendradar- 
biavimo tinkluose institucija dalyvauja ir koks jq efektyvumas? 

• Kokios procedures taikomos partnerystes rysiams bei valdy- 
mui ir sisteminiam jvertinimui jdiegti ir kaip sios procedures 
funkcionuoja? 

• Koks fakulteto ir universiteto lygmenq veiklos krypciq ir stra- 
tegijq santykis ir koks sio santykio efektyvumas? 

• Kokios priemones rekomenduojamos tarptautinei partnerys- 
tei ir jos rysiui su institucijos strategijomis ir veiklos kryptimis 
tobulinti? 

E. MOKSLINIAI TYRIMAI IR MOKSLINIS 
BENDRADARBIAVIMAS 

• Kokios bendradarbiavimo sutartys sudarytos su uzsienio ins- 
titucijomis ir tyrimq centrais bei privaciomis kompanijomis del 
moksliniq tyrimq ir koks jq efektyvumas? 


• How are students being prepared for international academic 
experiences (including language and cultural preparation), is it ef- 
fective and what is the impact? 

• What recommendations are made to improve the opportunities 
for students for an international dimension to their study (both at 
home and abroad)? 

Foreign Students 

• What are the quantitative goals (if any) for the number of foreign 
students (both degree students and exchange) and how effective 
are the measures taken to reach these goals? 

• What strategies does the institution have to attract, recruit and 
select foreign degree students, what are the objectives behind 
these strategies and how effective are these strategies? 

• What strategies does the institution have to attract and select Bi- 
lateral and multilateral programme) exchange students, and how 
effective are they? 

• What is the level of academic success and integration (education- 
al and social) of foreign (exchange and degree) students? 

• How is social guidance and academic counselling for foreign (ex- 
change and degree) students organised? 

• Does exist a difference in objectives, impact and attention be- 
tween the strategies for foreign degree students and exchange 
students? 

• What measures should be taken to improve the strategies for 
recruitment, selection and integration of foreign degree and/or 
exchange students? 

Study Abroad and Student Exchange 
Programmes 

• What is the range of programmes available for study abroad and 
student exchange and how effective are these programmes? 

• How effectively are study abroad periods integrated into the cur- 
riculum and has the transfer and recognition of credits been ar- 
ranged in an adequate manner? 

•To what extent have international work experience or internships 
been incorporated into the curriculum and what is the impact of 
these arrangements? 

• How are study abroad and student exchange programmes eval- 
uated and in what way have the results of these evaluations been 
taken into account in the further delivery of these programmes? 

• What measures are recommended to improve the quality of the 
study abroad and student exchange programmes in the overall 
context of the internationalisation strategies and policies of the 
institution? 

Partnerships and Networks 

• What is the range of collaborative agreements with foreign 
partner institutions for education and how active/functional are 
these? 

• What other networks does the institution participate in and how 
effective are these? 

• What procedures exist for the establishment, management and 
periodic evaluation of partnerships and linkages and how well do 
these procedures function? 

• What is the relation between the policies and strategies at 
the faculty level and the central level, and how effective is that 
relationship? 

• What measures are recommended to improve the partnerships 
and networks the institutions takes part in and their relation to the 
strategies and policies of the institution? 
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• Kokiu laipsniu institucija yra jsitraukusi jtarptautinius moksli- 
nius projektus ir kaip jai sekasi? Ar ji tuo garseja? 

• Koks institucijos aktyvumas rasant tarptautiniuose leidiniuo- 
se spausdinamus mokslinius straipsnius ir kokie mechanizmai 
skatina sj aktyvumq? 

• Kokie mechanizmai skatina institucijq organizuoti tarptauti- 
nes konferencijas ir seminarus ir koks tos veiklos efektyvumas? 

• Kokia paramos (vidines ir isorines) bendriems tarptautiniams 
moksliniams tyrimams struktura ir koks jos efektyvumas? 

• Kaip uztikrinama, kad tarptautiniai moksliniai tyrimai (ir jq re- 
zultatai) butq susij^ su tarptautine studijq dimensija ir koks yra 
to rysio efektas? 

• Kokiq yra galimybiq ir kokie istekliai gaunami tarptautinei di- 
mensijai moksliniuose tyrimuose skatinti ir ar jie efektyvus? 

• Kokios rekomendacijos pateikiamos moksliniq tyrimq tarp- 
tautinei dimensijai, kaip daliai institucijos strategijos ir veiklos 
krypciq, skatinti? 

F. ZMOGISKyjy ISTEKLiy VALDYMAS 

• Kokie akademinio ir administracinio personalo jtraukimo j 
tarptautin^ veiklq (institucijoje ir uzsienyje) mechanizmai? Ap- 
rasykite juos atsizvelgdami j mokslinius tyrimus, studijas, publi- 
kacijas ir paramq. Koks siq mechanizmq efektyvumas? 

• Kokie mechanizmai skatina uzsienio akademinio ir adminis- 
tracinio personalo atstovq darbq institucijoje (laikinq ar nuola- 
tinj) ir koks jq efektyvumas? 

• Kaip organizuojama vizituojanciq destytojq akademine vei- 
kla (studijq ir moksliniq tyrimq procesas) ir kaip si veikla inte- 
gruojama j studijq programas? 

• Ar konkursq, skelbiamq destytojq pareigoms uzimti, 
metu ieskoma personalo uzsienyje ir koks tokios paieskos 
efektyvumas? 

• Ar atrenkant ir komplektuojant naujq personal^ (akademi- 
nj ir administracinj) keliamas reikalavimas pretendentams, 
tureti darbo uzsienyje ir daugiakulturineje aplinkoje patirtj ir 
buti aktyviems tarptautiniu mastu ir koks tokio reikalavimo 
efektyvumas? 

• Ar pagal specialias procedures atrenkamas toks personalas, 
kuris sugebetq atlikti tarptautinio pobudzio uzduotis (pvz., 
galetq rengti tarptautines studijq programas, destyti uzsienio 
studentq grupems, mokyti uzsienio kalbos) ir koks tokiq pro- 
cedurq efektyvumas? 

• Kokie mechanizmai uztikrina kad personalas disponuotq zi- 
niomis ir jgudziais, kuriq reikia destyti uzsienio studentq gru- 
pems ir atlikti kitq tarptautin^ veiklq ir koks tq mechanizmq 
efektyvumas? 

• Kokie mechanizmai uztikrina tai, kad personalas moketq uz- 
sienio kalbas ir koks jq efektyvumas? 

• Ar egzistuoja mechanizmai, uztikrinantys, kad tarptautiniq 
stazuociq bei tyrimq ir kitokios veiklos patirtis, bus vertinama 
akademinio personalo atestacijos metu, jei tie mechanizmai 
egzistuoja, tai koksjq efektyvumas? 

• Kokios rekomendacijos teikiamos institucijos zmogiskqjq is- 
tekliq valdymo tarptautinei dimensijai, kaip daliai internacio- 
nalizavimo strategijos ir veiklos krypciq, tobulinti? 


E. RESEARCH AND SCHOLARLY COLLABORATION 

• Which collaborative agreements exist with foreign institutions/ 
research centres/private companies for research and how effec- 
tive are these? 

• To what degree is the institution involved in international re- 
search projects and how successful / renowned is it? 

• How actively involved is the institution in the production of inter- 
nationally published scientific articles and what mechanisms are 
in place to stimulate the involvement? 

• What mechanisms are in place to stimulate the institution's per- 
formance in organising international conferences and seminars, 
and how effective are these? 

• What support (internal and external) structures are in place for 
international collaborative research and how effective are these? 

• How is guaranteed that international research (and its outputs) is 
linked to international teaching and what is the effect? 

•What opportunities and resources are made available to stimulate 
the international dimension in research and are they effective? 

• What recommendations are made to improve the international 
dimension of research, as part of the strategies and policies of the 
institution? 

F. HUMAN RESOURCES MANAGEMENT 

• What mechanisms are in place to involve academic and 
administrative staff in international activities (at home and 
abroad)? Please distinguish between research, teaching, pub- 
lications and development assistance. How effective are these 
mechanisms? 

• What mechanisms are in place to stimulate the presence of 
foreign academic and administrative staff members on cam- 
pus (temporary / permanent) and how effective are they? 

• How is the teaching/research of visiting staff being organised, 
and how effective is it integrated into the curriculum? 

• Do appointment procedures seek for staff from abroad and 
how effective are they? 

• How is selection and recruitment of new staff (academic and 
administrative) targeted at personnel who are internationally 
experienced/active and how effective is that policy? 

• Are there procedures for selecting staff for international edu- 
cation assignments (e.g. for teaching international programs / 
to international groups / teaching in other languages) and how 
effective are they? 

• What mechanisms are in place to guarantee that staff mem- 
bers possess the knowledge and skills required for teaching 
international programs and for doing other international as- 
signments and how effective are they? 

• What mechanisms are in place to guarantee that staff mem- 
bers have a command of foreign languages and how effective 
are they? 

• Are there mechanisms in place to guarantee that interna- 
tional teaching/research/development assistance experience 
accounts toward promotion and tenure, and if so, how effec- 
tive are they? 

• What recommendations are made to improve the interna- 
tional dimension of the Human Resource Management of the 
institution as part of its internationalisation strategies and 
policies? 
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G. SUTARTYS IR PASLAUGOS 

Teikimo formos 

• Ar siuloma uzsienieciams studijuoti universitete nuotoliniu 
budu arba kitais budais? 

• Jei tokios programos jgyvendinamos, ar institucijoje yra jq 
vertinimo (vidinio ir isorinio) procedures. Jei tokios procedures 
yra, tai kokiq jtakq turi sitas vertinimas? 

• Kokia institucijos strategija pasitelkiama siekiant pritraukti, at- 
rinkti ir sukomplektuoti studentq ir personalo grupes uzsienyje 
jgyvendinamoms studijq programoms ir kursams realizuoti? 

• Kaip rekomenduojama tobulinti siq sistemq kokyb^ ir jq sqsa- 
jq su bendra institucijos strategija? 

Parama tarptautines veiklos pletrai 

• Kokiu mastu institucija yra jsitraukusi (kaip sutarties pagrin- 
dinis vykdytojas ar partneris) j tarptautines veiklos projektus, 
kaip juos vertina akademinis personalas ir kokia jq daroma jta- 
ka studijoms ir institucijos moksliniams tyrimams? 

• Koks rysys tarp institucijos tarptautines veiklos pletros pro- 
jektq ir kitos internacionalizavimo veiklos? 

• Kokios procedures padeda vystyti tarptautines veiklos pletros 
projektus, valdymq ir vertinimq ir kokj poveikj sios procedures 
dare projektq kokybei ir institucijos strategijai? 

• Kaip rekomenduojama tobulinti institucijos sios srities vei- 
klq ir siq projektq integracijos j institucijos bendrqjq strategijq 
kokyb^? 

Isorines paslaugos ir projektq kurimas 

• Ar aktyviai institucija teikia isorines paslaugas (pvz., mokymo, 
seminarq, konsultavimo) pagal sutartis ir kokiu mastu sios pa- 
slaugos apima tarptautin^ ir daugiakulturin^ dimensijq? 

• Kokia siq paslaugq jtaka institucijos internacionalizavimo 
strategijai? 

• Kaip rekomenduojama tobulinti sias paslaugas ir jq sasajq su 
institucijos internacionalizavimo strategija kokyb^? 

H. ISVADOS 

• Kokios svarbiausios isvados del internacionalizavimo veiklos 
institucijoje? 

• Kokios pagrindines institucijos problemos ir issukiai susij^ su 
tolesne internacionalizavimo pletra? 

• Kaip institucijai rekomenduojama toliau tobulinti tarptauti- 
n$ dimensijq? 

• Ar aiskiai suformuluoti institucijos internacionalizavimo 
tikslai? 

• Ar sie tikslai atsispindi institucijos studijq programq, moks- 
liniq tyrimq ir viesqjq paslaugq funkcijose ir ar instituci- 
ja teikia butinq paramq ir kuria infrastrukturq sekmingam 
internacionalizavimui? 

• Kaip institucija kontroliuoja internacionalizavimo procesq? 

• Kaip institucija turi keistis, kad internacionalizavimo strategi- 
ja butq patobulinta? 

• Kokioms temoms ir klausimams turetq tekti isskirtinis deme- 
sys isorinio vertinimo metu? 


G. CONTRACTS AND SERVICES 

Forms of delivery 

• What is the provision of IT based teaching delivery systems or 
other methods of providing university courses abroad? 

• Is there a process (internal/external) to the institution for the 
evaluation of such programmes if provided, and if so, what is the 
impact of these evaluations? 

• What are the institution's strategies to attract, recruit and se- 
lect students and staff for such programmes and courses taught 
abroad, and how effective are these strategies? 

• What measures are recommended to improve the quality of 
these systems and their relationship to the institutions overall 
strategy? 

Development Assistance 

• What is the institution's involvement (as a contractor or partner) 
in development projects, how are they perceived by the faculty, 
and what is their impact on the teaching and research functions 
of the institution? 

• What is the link between development assistance projects and 
other internationalisation activities of the institution? 

• What policies/procedures exist for the development, manage- 
ment and evaluation of development projects, and what is the 
effect of these procedures on the projects and on the institutions 
strategy? 

• What measures are recommended to improve the quality of the 
role of the institution in these activities and of the integration of 
these projects in the overall strategy of the institution? 

External Services and Project Work 

• How active is the institution in external services (e.g. contract 
education, training, consultancy), and to what extent do these 
services include an international or cross-cultural dimension? 

• What is the impact of these services on the internationalisation 
strategy of the institution? 

• What measures are recommended to improve the quality of 
these services and their relationship to the 
internationalisation strategy in the institution? 

H. CONCLUSIONS 

• What are the main conclusions from the self-assessment on 
internationalisation? 

• What are the main concerns and challenges for the institution 
with regard to the further development of internationalisation? 

• What are the main recommendations to the institution for the 
further improvement of its international dimension? 

• Are the goals for internationalisation of the institution clearly 
formulated? 

• Are these goals translated into the institution's curriculum, re- 
search and public service functions and if the institution is pro- 
viding the necessary support and infrastructure for successful 
internationalisation? 

• How does the institution monitor its internationalisation efforts? 

• How must the institution change in order to improve its interna- 
tionalisation strategies? 

• What specific topics or questions would you like to bring to the 
attention of the review team? 


